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Project Description  
 

The French teachers from cycles two and three at Verdun elementary worked 

on the following project titled: A curriculum map of the Univers Social subject 

competency and development of differentiated curriculum tools.  As stated in our 

original proposal,  Verdun elementary has a very challenging population. Our 

families experience generational poverty. It ranks 10th (most disadvantaged) on the 

Ministry of Education's soci-economic index.  As a result of living with chronic stress 

that is often accompanied with poverty, our students struggle greatly with learning in 

general but more specifically, with literacy in both languages. Only 38.6 % of our 

students read at level based on our statistics from last year. 

Our challenge as educators was that the material delivering the Univers social 

curriculum (Escale, Panache, En Temps et Lieu) all of which we had access to was 

just too hard for our students to use successfully. Our more seasoned teachers 

spent hours trying to adapt and modify the material and when it was not possible, 

they created their own material. Our goal is to reach all students, while making the 

flow of the more salient points of the curriculum, interesting and engaging. In addition 

to the permanent teachers experiencing difficulties, we face high turnover and the 

new teachers were overwhelmed with learning about a new school population and 

then having the incredible task of planning with materials that are just not appropriate 

for our students. 

In efforts to create success for all, our primary goal of this PDIG was to make 

a curriculum map/timeline of the QEP’s Géographie, histoire et éducation à la 

citoyenneté subject and its competencies for cycle two and three and to help ease 

the yearly planning. Our second goal was to condense the existing material into 

simply worded documents that our students could use as study guides or in-class 

spring boards for exploration. Lastly, we hoped to create some activities, (keeping 

mind different styles of learning) to help build engagement for the subject and create 

some evaluation tools to go along with them.  

 

 

 



 Project timeline September 2017- April 2018  

The project began with a brief meeting during the August 2017 pedagogical 

days to finalize the team, as we were expecting some staffing changes. Scheduling 

our first official team meeting was a difficult task as we had some new teachers on 

staff who were very reluctant to meet in general, due to some anxiety with being in a 

new school, and challenging students. Our veteran teachers were also reluctant to 

meet early as the pressures of the beginning of the school year take off on the very 

first pedagogical day. Nevertheless, a timeline was put into place and our first 

meeting was held in early November 2017, where we discussed the project 

outcomes. 

 

First team meeting 

The goal of the November meeting was to discussion curriculum mapping in 

general, discuss the pros and cons of the material available to us and what was out 

there; and finally to set up a timeline of the project outcomes. Some points brought 

up in our first discussion was that we have a lot of staff turnover, therefore it was 

necessary to give new incoming teachers a guide (physical and digital) to what is 

necessary to cover at the specific grade levels. Workbooks like Escale and Panache 

often have more information, embedded with the more salient points in history. While 

beneficial to the French mother tongue students, this creates pages with an 

overwhelming amount of text, that in turn, discourages the students in difficulty. 

Having differentiated material, to meet the needs of our students, was of utmost 

importance.  

Therefore, our decision was that each teacher be responsible for their grade 

level project outcomes; which were to first, create a timeline/checklist of the most 

salient points from QEP's the progression of learning. Secondly, to condense the 

information into a study guide (from the existing pedagogical material) to keep up a 

certain flow of the history of events. Lastly, to create a bank of activities (with 

evaluation tools) that could be used to increase engagement for all students. 

 

 

 



The timeline (5 months) 

It was decided based on some struggles outlined below, that the teachers 

would take their PDIG days individually to work on the project outcomes.  The 

teachers were asked to be done their documents and journals by early April 2018 so 

that we could have one final team meeting in late April 2018. In general, the teachers 

found it easy to work on the timeline and remarked that the timeline was an excellent 

communication tool between grade levels. Therefore, at a glance, the following year 

teacher could see what topics were covered and where to continue from. The 

second task was much more difficult, the journal entries reported that the teachers 

spent hours combing through resources and then hours writing abridged notes. They 

noted that it was sometimes difficult for teachers to stay on task. They often would 

come up with ideas for activities and take some time from the notes to write lessons. 

Overall, most teachers were able to create documents that reflected the 

project outcomes. Everyone created the timeline/checklists, most created the 

condensed notes and all had to some degree a few activities and evaluation tools. 

The work is available digitally on a Google site accessible by those who are part of 

the LBPSB community 

https://sites.google.com/lbpearson.ca/ves-pdig-univers-social-planni  

and physically as a binder that will be available from the project manager, to insure 

that new teachers know how to use the tools. 

 

Final meeting 

In our last meeting, we were missing one team member due to the French 

ministry exam. Rescheduling was impossible as the exam was over a 2 week period 

at the end of April and time was of concern. Despite her not taking her last two PDIG 

days, her part of the project was complete. The teachers present were able to 

showcase their project outcomes, discuss what worked and what didn’t and finally 

discuss the project's future.  

 

 

 

 



Challenges 

Scheduling 

As mentioned before, scheduling meetings was very challenging. We soon 

realized that scheduling the entire cycle 2 and 3 team of French teachers on the 

same day was nearly impossible, as there was a shortage of substitute teachers. 

Having us all out for several days is very deregulating for our students, who tend to 

have disciplinary problems when presented with this sort of change to their routine. 

As the end of the project neared, it was final exam time, field trips and other events; 

making the scheduling of a full team meeting challenging.  Therefore, we decided it 

would be best for the teachers to take the days individually.  As the manager of the 

project, I did feel this was a risk, however I had faith that our team had the work ethic 

and the perseverance to accomplish the tasks.  After some reflection, we feel 

confident that this was the best way to approach the project and in retrospect we 

probably could have aimed to take most of our days during slower months. Another 

suggestion was to have cycles work collaboratively rather than alone. 

 

Resources 

We did want the board pedagogical consultant to attend our first meeting, 

however after some correspondence, it appeared that she did not have a lot of 

information for us on material that could be more suited to French as a second 

language learners or for students with difficulty. We decided to do the research 

ourselves, as we know our students best. Unfortunately, there are not too many 

resources available for Univers social both physical and digital for French as second 

language students. We also did not want to recreate activities already in place by 

other teachers that were appropriate for our population. We were worried about 

copyright infringement. When possible we have credited the owners of the activities 

and made a reference list.  Nonetheless, the teachers worked hard to pool 

resources, create, adapt and modify what existed to help make the information more 

accessible.  

 

 

 



Time 

When the teachers broke off on their own to work on the project outcomes 

there was some worry that there would not be enough time to finish the tasks,  once 

they were a few days into working on it. Some teachers reported off the record, that 

they worked more than their allotted PDIG days. Based on the journals, teachers 

used their time efficiently, however upon reflecting on this feedback, perhaps there 

were too many goals for this project. In retrospect the project should have 

concentrated simply on the mapping and condensed notes.  The activities could 

have been the second part to the project.  

 

Work ethic- Technological Capacity 

The majority of the team had a strong work ethic and followed the plan to the 

best of their ability. Most were able to stick to the project timeline, focused their 

efforts on our first two goals and handed in their work on time. One teacher on the 

team needed more support than the others, which was a little unexpected as she did 

not express having any difficulties after repeated check-ins. It was only towards the 

end that I noticed that she was concentrating her efforts on activities rather than the 

timeline and notes. She would have benefited from working with her cycle partner 

more closely.  On the positive side, the activities are quite interactive using the 

Smartboard Notebook software, which are available on a USB key. They have been 

converted to PDF format so you will be able to see the work that was put into this, 

however they are not interactive as PDFs. She did included a few lesson plans that 

are project approach and were very successful with her students. 

 

What went well 

There were two teachers sharing the grade 4 position, which was a concern 

for continuity of the project. The first teacher started off the project outcomes and 

when the second teacher returned from maternity leave, she was able to complete it. 

It is the most complete of all the grade levels with detailed notes and many activities 

and assessment.   The grade 5 teacher did a tremendous effort in her timeline and 

condensed notes. She included an example of using Brainframes in her lesson 

planning. Brainframes is a great way to get students who struggle with language to 



become more engaged in what they are leaning. Lastly, the grade 6 teacher,  who is 

new to our school, worked diligently on her project responsibilities (timeline and 

condensed notes) and included many examples of activities and assessment.  She 

found that using videos and then classroom discussions was an excellent way to get 

the students engaged. She supplied a list of videos available through Youtube. 

All the teachers were grateful to have participated in the PDIG and felt that they had 

increased their own personal knowledge of the subject material and how it could be 

adapted to students with difficulties. As project manager, I certainly learned a lot 

about managing a group and overseeing a project from the beginning to the end. 

 

Conclusion 

We would like to express our heartfelt gratitude to the members of the LCEEQ 

evaluation team for approving our project.  Despite some challenges such as 

scheduling, time and team member capacities; we feel that the gains, such as having 

a bigger picture of the expectations of each grade level, the simplified notes, and 

small bank of activities, outweigh the challenges experienced.  Our project has 

leveled the playing field in our classes, making the subject material more equitable. 

Any teacher who might have an inclusive classroom or the few students who just 

need the material simplified will benefit from our work. We feel that our curated list of 

resources is a valuable resource that could benefit a wide range of classrooms.  

We feel that this project does not have a clear end, which is very exciting. It is the 

kind of project that can continue to grow with the addition of new and innovative 

activities or projects. More resources can be curated and the abridged notes can 

always be adapted.  We look forward to using the tool in more depth next year and 

hope to hear feedback to help make it better.  

 

 


