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PDIG: POSITIVE, RESILIENT MINDS: FOSTERING EMPATHY, MINDFULNESS AND 

GRATITUDE IN THE CLASSROOM 

 

 

1. Project Description 

 

 Our project objective was three-tiered with goals that were both interlaced and 

independent. 

  

 Primarily, we wanted to instill the values of mindfulness, kindness, empathy, resilience 

and gratitude in our students. Their generation is growing up with more stress, anxiety, 

depression and mental-health issues; we feel that addressing these virtues at the 

primary school level is crucial. Further, research has illustrated that when people feel 

more connected to one another, there is less bullying, aggression and violence among 

them. (Peter H. Johnston, Choice Words, 2004).  

 

 The aforementioned facts led us to our secondary goal of developing lesson plans based 

on literature with which students would enjoy and connect. We were mindful of creating 

lessons that would reach students with special needs as well as those deemed “at-risk”. 

The books chosen would be central in our project, and would allow teachers to have 

ready-made lessons for their classes.  

 

 Finally, we knew that it would be crucial to connect these lesson plans to the QEP for 

Ethics, Language Arts and FSL so that teachers would be able to use them to 

complement their existing curriculum.   

 

We succeeded in achieving all three objectives for our project. Our team members were from a 

variety of grade levels, which allowed members to develop lessons that they could easily use in 

their current classrooms. Along the way, we had many discussions about the importance of 

teaching these values in school and about how it can be difficult to do in an academic setting. 

Therefore, the scope and timeline of the project changed slightly as we realized how significant 

a task we were undertaking. More focus was assigned to finding excellent literature, and less on 

the connection to the curriculum. This decision was made as we knew that teachers could 

arrange to use the lessons in a variety of ways. Further, working in a team of four teachers, it 

proved to be difficult to arrange to have four supply teachers on the same day. This led to a few 

of the work periods being partial groups and some team members working on days on their 

own. 

 

 



Synthesis of Journal Entries  

Day 1   

 Discussed the purpose of project and goals   
 Gathered information on all four topics (resilience, mindfulness, gratitude and empathy)  
 Read and analysed anti/bullying and anti/violence surveys from previous school year  
 Read and analysed TTFM survey   
 Examined and summarized main areas of concern of survey and pertinence in our 
school  
 Gathered materials for grade appropriate literature to be used in lesson planning  

Day 2  
 Shared research and articles gathered on day 1 with team members  
 Created user-friendly definitions of each of the topics featured in our project (Resilience,  
Mindfulness, Gratitude and Empathy)  
 Chose books for each cycle   
 Developed first lesson plan (mindfulness)  
 Brainstormed for rubrics and/or evaluation format for each lesson  

Day 3   
 Reviewed work done in December   
 Discussed various teaching strategies and best practices  
 Summarized and refined definitions (used for in all grade levels)  
 Created lesson plans following same format for all grades (mindfulness)  

Day 4   
 Edited each lesson from previous meeting  
 Suggested potential additions or changes to lessons created in January  
 Verified that all lessons where connected to the curriculum   
 Developed lessons on gratitude and empathy  

Day 5   
 Created lessons for each cycles   
 Reviewed and discussed resilience  

Day 6   
 Final review of project  
 Verified that all outcomes were achieved  
 Collated all materials for binder  
 Completed final report (WWW and EBI)  

 

2. Project Goals  

The overall goal for this project was to design lessons that instill the values of resilience, 

gratitude, mindfulness and empathy, using literature connected to the QEP. Stimulating learning 

and evaluation situations were designed to promote interaction within the classroom. Existing 

programs such as OLWEUS and Tribes will complement these lessons.  

 

The goals for this project were carefully examined and out-lined during our first meeting. We 

closely examined the Ethics & Religious Culture curriculum as well as various literature on 

mindfulness, gratitude, resilience and empathy.  

We studied both surveys (TTFM and School Climate Survey) for trends and discrepancies. This 

analysis permitted us to re-visit our School Climate Survey in order to compile more accurat and 



pertinent information. Although this was not a specific goal in our project, we felt it was 

important to modify the survey for future use and data analysis.  

 

By planning, designing, and compiling lessons based on mindfulness, resilience, empathy and 

gratitude for classes K-Cycle 3, our goals for this approved project have been met.  

 

3. Project Outcomes  

A specific gain accomplished from this project was an appreciation for collaborative planning 

and professional training. The relationships and professional discussions that took place during 

this project improved staff morale and mindfulness. Upon our return to school after Christmas 

Break, we began our PD Day session with “Virtues Jeopardy” and the staff enjoyed receiving a 

gratitude box. Further, our research into virtue-based literature allowed us to discover new and 

interesting books to use in our lessons. Finally, working with colleagues from different cycles 

and subjects allowed us to gain insight into different grade levels and subject areas.  

 

4. Reinvestment  

The resources developed by the participants will surely be of benefit to the education 

community at large. Students exposed to these types of lessons, will be learning on both an 

academic and emotional level; thereby developing them as students and citizens. We created 

both French and English lessons to complement the Quebec Education Program’s English, 

French and Ethics & Religious Culture curricula. Therefor, the lessons will be pertinent to a 

variety of classrooms across the province. Schools could choose to dedicate a month to using 

these lessons throughout their classrooms. Teachers could implement the lessons on an 

individual basis as well. We hope to share our lesson plans with ELA, French and Spiritual 

Animation consultants at the WQSB in order to gain insight and collaborate with them. In 

addition, we discussed the idea of making the lessons available to teachers in the WQSB 

Teacher Induction Program. The resources will also be added to the WQSB portal and the 

LCEEQ website.   
  

 

 

 

 

 

 

 



Vocabulary for Teachers 

 

Resilience: is the strength to recover from adversity. It is our 

ability to recover after something difficult happens.  
“For researchers and professionals working with kids, it is not just about “bouncing back.” It is 

about “bouncing forward.” Resilience does not just mean getting back to normal after facing a 

difficult situation. It means learning from the process in order to become stronger and better at 

tackling the next challenge.” 

https://www.understood.org/en/friends-feelings/empowering-your-child/building-on-

strengths/the-importance-of-resilience-for-kids-with-learning-and-attention-issues 

 

Gratitude: is an attitude of thankfulness and appreciation for life 

as it unfolds.  
“Gratitude alerts people to the valuable relationships in their lives, it reinforces the kindness of 

their benefactors, and it motivates them  to  reciprocate  kindness  to  their  benefactors  or  

even  extend  kindness  to  others.  Its experience and practice promotes positive social 

relationships with others and nurtures trusting relationships, benefiting society at large.” (Froh & 

Bono, Making Grateful Kids, 2014) 

 

Mindfulness: is living reflectively with conscious awareness of 

our actions, words and thoughts. It is paying attention to what is 

going on around you, on purpose.  
“Because the roots of toxic stress lie deep in the nervous system, we need tools that go beyond 

the conceptual mind to directly target that system. To transform our habitual responses, we 

need to regularly practice our skills when we are not in “fight – flight – freeze” mode.” 

https://www.mindfulschools.org/about-mindfulness/mindfulness-in-education/ 

 

Empathy: is the ability to put ourselves in another’s place and to 

understand their experience.  
“Empathy is a powerful skill that allows you to see and appreciate another person’s perspectives 

– essentially helping you understand what it’s like to be in their position. Now more than ever, 

empathy is extremely important as issues of race and acceptance of other cultures are in the 

national conversation and often impacting students in the classroom.”  

http://geiendorsed.com/blog/learning-environment/empathy-in-the-classroom-more-important-

than-ever/ 

 

https://www.understood.org/en/friends-feelings/empowering-your-child/building-on-strengths/the-importance-of-resilience-for-kids-with-learning-and-attention-issues
https://www.understood.org/en/friends-feelings/empowering-your-child/building-on-strengths/the-importance-of-resilience-for-kids-with-learning-and-attention-issues
https://www.mindfulschools.org/about-mindfulness/mindfulness-in-education/
http://geiendorsed.com/blog/learning-environment/empathy-in-the-classroom-more-important-than-ever/
http://geiendorsed.com/blog/learning-environment/empathy-in-the-classroom-more-important-than-ever/


Materials: Books and Litterature on Mindfulness, Resilience, Gartitude 

and Empathy. 

 

 Un grain d’amitié  (Gratitude) Auteur: Kadir Nelson Editions: Scholastic 

 

Avec un grain d’amitié est une fabuleuse histoire sur l’importance de prendre soin de 

nos amis et de faire attention au petit grain de méchanceté qui peut parfois apparaître 

dans nos conflits. L’histoire est une magnifique métaphore sur comment cultiver un 

jardin : on plante la graine, on lui donne de l’amour, on prend soin d’elle et elle grandira 

comme l’amitié. Une histoire pour petits et grands qui mérite d’être lue et entendue. 

 

 Puppy Mind (Mindfulness) Author: Andrew Jordan Nance Parallax Press 

 

In this picture book for children and adults, illustrated by Jim Durk, who is adored by 

thousands of children for his many Clifford the Big Red Dog and Thomas the Steam 

Engine books, a young boy discovers his mind is like a puppy, always wandering away, 

into the past or the future. He sets about learning to train his puppy mind to heel to the 

present moment. Through remembering to breathe, the boy becomes a stronger and 

more caring master of his puppy mind, keeping it in the present, if only for a moment 

 

 Those Shoes  (Empathy) Author: Mariebeth Boelts Scholastic 

 

All Jeremy wants is a pair of those shoes like the ones everyone at school seems to be 

wearing. Though Jeremy's grandma says they don't have room for "want," just "need," 

when his old shoes fall apart at school, he is more determined than ever to have those 

shoes, even a thrift-shop pair that's the wrong size. But sore feet aren't much fun, and 

Jeremy soon sees that the things he has — warm boots, a loving grandma, and the 

chance to help a friend — are worth more than the things he wants. 

 

 

 Giraffes can’t dance (Resilience) Author: Giles Andreae Scholastic 

 

Gerald the giraffe longs to dance, but his legs are too skinny and his neck is too long. At 

the Jungle Dance, the warthogs waltz, the chimps cha-cha, and the lions tango. 

“Giraffes can’t dance,” they all jeer when it’s Gerald’s turn to prance. But with some 

sound advice from a wise cricket, Gerald starts swaying to his own sweet tune. 



 Did I tell you how lucky  (Gratitude) Author: Giles Andreae Scholastic 

When you think things are bad,when you feel sour and blue, 

when you start to get mad...you should do what I do! 

Just tell yourself, Duckie, you're really quite lucky! 

Some people are much more...oh, ever so much more... 

oh, muchly much-much moreunlucky than you!” 

 

 Harriet you drive me wild  (Mindfulness) Author: Mem Fox Scholastic 

When a young girl has a series of mishaps at home one day, her mother tries not to 

lose her temper - and does not quite succeed. 

 

 

 Un bon point pour Zoé  (Résilience) Auteur: Peter H. Reynolds Milan 

Jeunesse  

Cette histoire courte, empreinte d’impertinence et d’espièglerie, se lira et se relira sans 

ennui, tant elle est dégage fraîcheur et humour : impossible de ne pas sourire au fil des 

pages. De plus, la chute, d’un optimisme sans faille, est totalement inattendue et très 

bien vue. Le thème de la créativité et de l’expression artistique. Rarement abordé avec 

autant d’efficacité et de générosité. 

 

 Marcel et Hugo  (Gratitude) Auteur: Anthony Browne  Scholastic 

Le chétif Marcel se sent bien seul: il n’a aucun ami. Quand le grand, le costaud Hugo 

tombe sur lui par inadvertance, il ne pensait pas trouver cet ami. Mais les apparences 

sont trompeuses, et Marcel et Hugo s’entendent comme larrons en foire. C’est pratique 

d’avoir un copain costaud se dit Marcel. Et Hugo va être bien content d’avoir un ami 

aussi délicat que Marcel. 

 

 

 Petit conte Zen  (Mindfulness) Auteur: John J Muth  Editions Circonflexe 

Quand trois enfants font connaissance avec leur nouveau voisin, un gros panda adepte 

d'une sagesse zen qu'il va mettre en scène en racontant une petite histoire à chacun… 

L'auteur de La soupe aux cailloux et des Trois questions illustre son texte de ses 

splendides aquarelles, qu'il fait alterner ici avec des dessins à la plume au trait acéré. 

 

 

 



 

 

 Ou vais-je vivre?  (Empathie) Auteur: Rosemary McCarney, Scholastic 

Contraints de fuir leur pays à cause de la guerre ou de catastrophes naturelles, des 

milliers d'enfants laissent derrière eux leur maison, leur chambre, leurs jouets. Ils 

partent vers une terre d'accueil, totalement démunis. Sur leur visage se lisent le 

questionnement et l'incertitude. 

 
 

 Mr Peabody's Apples (Empathy) Author: Madonna, Penguin Uk  
 

Tommy Tittlebottom sees Mr Peabody taking an apple from Mr Funkadeli's fruit 
market and is very surprised that he doesn't pay. Then Tommy sees it happen 
again and decides that Mr Peabody is a thief. Word spreads quickly around the 
town. When Mr Peabody arrives at the baseball ground, ready for the usual 
Saturday game, only Billy Little turns up and he soon explains what has happened. 
It is then up to Mr Peabody to teach Tommy about the importance of truth, 
kindness and the power of words. 
 
 

 Mother to Son (Resilience) Author: Langston Hughes, The Collected Poems 

of Langston Hughes, Vintage Books 

 

Langston Hughes was a prominent writer during the Harlem Renaissance. In this poem, 
a mother uses the metaphor of life being like a staircase to give advice to her son. While 
there are difficult times, you must keep moving like you would while walking up a 
staircase. 

 

 

 

 

 

 

 

 



Petits contes zen 

John J Muth 

Cycle 2 

Français, Éthique et Art Dramatique 

Pleine conscience - Mindfulness  

 

Notes pour l’enseignant: 

Que signifie le mot “zen”?  

Le mot “zen” est un terme japonais qui veut simplement dire “méditation”. 

Par la philosophie “zen”, les enseignements de Bouddha se transmettent 

de professeur à l’élève.   

 

 Jour 1- Avant la lecture (Français et Éthique) 

Rassemblez tous les élèves et discutez de la couverture du livre. 

Demandez aux élèves s'ils ont déjà entendu le mot “zen”. Assurez-

vous que tous les élèves comprennent l’idée d’être calme, sage et 

présent.  

L’exemple suivant est donné dans le livre:  

“Quand on regarde une étendue d’eau, si l’eau est calme, on peut y voir le 

reflet de la lune. Si l’eau est agitée, la lune est fragmentée et dispersée. Il 

est difficile de voir la lune telle qu’elle est vraiment. Notre esprit est ainsi. 

Quand il est agité, on ne peut pas voir les choses telles qu’elles sont.”  

Ensuite, prenez un grand bol avec de l’eau dedans et mettez un miroir au 

fond. Demandez aux élèves de regarder leur réflection. Ils vont voir que 

l’eau doit être calme pour bien voir leurs visages. La leçon à découvrir est 

qu'en étant plus “zen”; nous sommes capables de mieux voir les choses.   

 

 

 



Jour 2 → Lecture Conte #1 (Éthique et Français) 

Rassemblez tous les élèves et faites une petite révision des mots zen, 

sage, calme, et esprit.  Lisez jusqu’à la page 17 en faisant certain que les 

nouveaux mots sont bien expliqués et que tous les élèves comprennent le 

message du conte, “Oncle Ry et la lune”. Les questions suivantes peuvent 

être discutées en grand groupe, en petites équipes, ou à l’écrit 

individuellement (Annexe 1)  

 

1. Qu'avez-vous appris de l’histoire de Zen? 

2. Pensez-vous que la plupart des gens dans le monde agirait comme 

Oncle Ry? Souhaitez-vous que les gens en général soient comme 

Oncle Ry? 

3. À quoi ressemblent les illustrations qui démontrent Zen et les 

enfants? Comment les illustrations du livre changent-elles quand Zen 

raconte une histoire? Quel genre d'illustrations avez-vous aimé le 

plus? 

4. Quels mots (adjectifs) utiliseriez-vous pour décrire Zen le panda?  

 

Jour 3 Lecture Conte #2 et #3 (Éthique) 

À l’oral, résumez l’histoire de la dernière leçon. Ensuite, lisez les deux 

prochaines histoires et demandez les élèves d’écrire une phrase pour 

résumer le message de l’histoire. Voici des exemples pour les aider:  

 -Oncle Ry et la lune: Il est toujours possible d’être gentil.  

 -La chance du fermier: On ne sait jamais ce qui va arriver ensuite.  

 -Un gros fardeau: Il est inutile de s’accrocher à la colère.  

 

 

 

 

 



Jour 4 → Après la lecture (Art Dramatique) 

 

Votre tâche:   

Votre tâche est de recréer une des histoires qui a été présentée dans le 

texte "Petits contes zen". En groupes de 4 ou 5, vous allez lire l'histoire. 

Ensuite, vous allez présenter votre pièce à la classe. 

 

Conte #1 4 personnes (2 forts, 1 moyen, 1 faible) Annexe 1 

Conte #2 4 personnes (1 fort, 2 moyens, 1 faible) Annexe 2 

Conte #3 5 personnes (1 fort, 3 moyens, 1 faible) Annexe 3 

N’oubliez pas de donner une feuille d’appréciation à chaque élève (Annexe 

5). Donnez-leur du temps après les pièces pour remplir les feuilles. Cela 

fait partie de la compétence d’Art Dramatique et de l'évaluation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Annexe 1   

Conte #1 Oncle Ry et la lune   

Personnages: Narrateur 1, Narrateur 2, Oncle Ry, Voleur  

 

Narrateur 1: Mon oncle Ry vivait seul dans une petite maison, sur une 

colline. Il ne possédait pas beaucoup de choses. Il vivait très simplement.  

Un soir il a vu qu’il avait un visiteur. Un voleur s’était introduit dans la 

maison et fouillait dans le peu de choses qu’il possédait.  

 

Narrateur 2: Le voleur n’avait pas vu oncle Ry. Quand oncle Ry lui dit 

bonjour, il fut si surpris qu’il faillit tomber.  Mon oncle sourit au voleur et lui 

serra la main. 

 

Oncle Ry:  “Bienvenue chez moi! C’est gentil de me rendre visite”   

 

Narrateur 1: Le voleur ouvrit la bouche pour répondre, mais ne trouvait 

rien à dire.  

 

Narrateur 2: Comme Ry ne laissait jamais repartir personne les mains 

vides, il regarda autour de lui pour trouver un cadeau à offrir au voleur. 

Mais il n’avait rien à donner.  

 

Narrateur 1: Le voleur se mit à reculer vers la porte. Il voulait partir. Oncle 

Ry eut une idée. 

 

Oncle Ry: Tiens. Je te l’offre.  

 



Narrateur 2: Le voleur crut que mon oncle était fou. Il prit le peignoir, se 

précipita vers la porte et s’enfuit dans la nuit.  

 

Narrateur 1: Mon oncle sortit et regarda la lune. Sa lumière argentée 

baignait les montagnes.  

 

Oncle Ry: Pauvre homme. Tout ce que j’avais à lui donner, c’était mon 

vieux peignoir. Si seulement j’avais pu lui offrir cette lune splendide.  

 

Annexe 2  

Conte # 2 La chance du fermier  

Personnages: Narrateur, Fermier, Voisin, Fils  

 

Narrateur: Il était une fois un vieux fermier qui cultivait sa terre depuis des 

années. Un jour, son cheval s’échappa.  

 

Voisin: Quelle malchance!  

 

Fermier: Peut-être.  

 

Narrateur : Le lendemain, le cheval revint accompagné de deux chevaux 

sauvages.  

 

Voisin: Quelle chance! 

 

Fermier: Peut-être.  

 



Narrateur: Le lendemain, son fils tenta de monter un des chevaux 

sauvages. Il tombe et se casse la jambe.  

 

Voisin: Quelle malchance!  

 

Fermier: Peut-être.  

 

Narrateur: Le jour suivant, des militaires vinrent au village pour enroler les 

jeunes hommes et les envoyer combattre à la guerre. En voyant que le fils 

du fermier avait la jambe cassée, ils continuent leur chemin.  

 

Voisin: Quelle chance!  

 

Fermier: Peut-être.  

 

Narrateur: Peut-être que la chance et la malchance sont entremêlées. On 

ne sait jamais ce qui va arriver ensuite.  

 

Annexe 3  

Conte #3 Un gros fardeau  

 

Personnages: Narrateur, Narrateur 2, Moine 1, Moine 2, Jeune femme 

 

Narrateur 1: Deux moines en voyage arrivèrent un jour dans une ville. Une 

jeune femme attendait pour descendre de sa chaise à porteurs. La pluie 

avait formé de grosses flaques d’eau et elle ne pouvait pas traverser sans 

abîmer sa robe de soie. Elle attendait ses porteurs avec impatience.  

 



Narrateur 2: Le jeune moine remarqua la femme, mais ne dit rien et 

continua à marcher.  

 

Narrateur 1: Le moine plus âgé s’empressa de la prendre sur son dos et 

l’emmena de l’autre côté de la flaque d’eau. Elle ne remercia pas le vieux 

moine. Elle l’écarta de son chemin avant de s’éloigner.  

 

Narrateur 2: Pendant qu’ils poursuivaient leur route, le jeune moine avait 

l’air soucieux et préoccupé. Après quelques heures il s’exclame:  

 

Moine 1: Cette femme là-bas était égoïste et impolie, mais tu l’as portée 

sur ton dos! Et elle ne t'a même pas remercié !!  

 

Moine 2: J’ai déposé cette femme il y a des heures. Pourquoi la portes-tu 

toujours?  

 

 

 

 

 

 

 

 

 

 

 

 



Annexe 4  

 

Nom:_________________________                                

Date:__________________________ 

 

Questions à discuter  

Petits contes zen 

 

 

1. Qu'avez-vous appris de l’histoire de Zen? 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

________________________________________ 

 

2. Pensez-vous que la plupart des gens dans le monde agirait comme 

Oncle Ry? Souhaitez-vous que les gens soient comme Oncle Ry? 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

________________________________________ 

 

3. À quoi ressemblent les illustrations qui démontrent Zen et les 

enfants? Comment les illustrations du livre changent-elles quand Zen 

raconte une histoire? Quel genre d'illustrations avez-vous aimé le 

plus? 

____________________________________________________________

____________________________________________________________

____________________________________________________________



____________________________________________________________

____________________________________________________________

__________________________________________________ 

 

4. Quels mots (adjectifs) utiliseriez-vous pour décrire Zen le panda?  

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Annexe 5  

 

Nom:__________________________                       

Date:________________________ 

 

Apprécier des oeuvres théâtrales  

 

 

1. Nommez un étudiant qui a montré beaucoup d'émotion dans leur 

performance: 

 

____________________________________________________________

_______________ 

 

 

2.  Décrivez une performance que vous avez appréciée. Expliquez 

pourquoi vous pensiez que c'était bien fait. 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 

 

 



3. Explique ce qui était difficile dans ta propre performance. Qu'as-tu 

appris? 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Où vais-je vivre? 

par: Rosemary McCarney 

 

Leçons Éthique et Français 

Empathie Cycle 2 

 

 

Jour 1 → Avant la lecture  

Montrez les images d’Annexe 1 et discutez où les gens vivent autour du 

monde.  Discutez avec les élèves les différents besoins des gens dans les 

différents climats et pays. Sur le tableau, notez les réponses données par 

les élèves, ou si les élèves sont capables, demandez-leurs d’écrire leurs 

propres réponses. Dirigez la conversation pour inclure avec qui les gens 

vivent, ce qui fait une maison, s'ils ont déjà déménagé, ce dont les gens 

ont besoin pour survivre.  

Enfin, rassemblez tous les élèves et présentez les mots de vocabulaire 

joints en Annexe 2.  C’est tout pour aujourd’hui!  

 

 

Jour 2 → Avant la lecture 

Rassemblez tous les élèves dans votre coin de lecture. Sur un tableau, 

montrez les mots de vocabulaire que vous avez introduit hier (ou la 

dernière leçon). Maintenant, lisez le livre “Où vais-je vivre?” à votre classe, 

en vous assurant d'arrêter quand ils ont des questions. Vous pouvez 

choisir que vos élèves répondent à ces questions en groupe, ou vous 

pouvez répartir vos élèves en équipes pour y répondre oralement. 

 

 

 



 Questions à demander pendant la lecture (Annexe 3):   

1. Pourquoi pensez-vous que ces gens se déplacent? (La guerre, les 

désastres naturels, leur sécurité) 

2. Qu’est-ce que les gens amènent avec eux? Qu’est-ce que tu 

amènerais avec toi?  

3. Pensez-vous que le Canada est une bonne place à venir pour les 

gens dans ce livre? Pourquoi?  

4. Regardez les visages des enfants dans le livre. Comment pensez-

vous qu’ils se sentent?  

5. Mettez-vous à place des enfants ou des parents dans ce livre? De 

quoi serais-tu inquiet?  

 

Jour 3 → Après la lecture: 

Les dernières phrases de ce livre disent: 

“Après un si long voyage et un si longue attente… 

J’espère que quelqu’un me sourira et me souhaitera la bienvenue. J’espère 

que ce quelqu’un sera toi.”  

Votre tâche:  

Maintenant, c’est à toi de créer une carte pour souhaiter la bienvenue à 

un nouvel élève dans ta classe! Ils ont voyagé très loin pour arriver dans 

un pays sûr et libre où ils peuvent être heureux. Ta carte devrait avoir des 

mots d’encouragement et de gentillesse et peut inclure des dessins.  

 
Voici des idées que vous pouvez utiliser pour vos cartes:  
-prénoms, année d’études 
-sports/passe-temps/saisons préférées 
-un dessin d’enfants jouant 
-des souhaits d'accueil chaleureux  
Le professeur peut choisir d’envoyer les cartes à notre député de Parlement, Will Amos, pour la région du 
Pontiac. Aucun timbre requis.  
  

Will Amos 
Chambre des communes 
Ottawa, Ontario K1A 0A6 
 



Annexe 1  
Les maisons autour du monde  

Tunisie  

 

 

Canada  



 

Mongolie  

 



 

Togo 

 

 

Beverly Hills, É.U.  

 



 

New York, É.U. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Annexe 2  

 

vivre 

famille 

sécurité 

espoir 

voyage  

bienvenue 

effrayant 

sûr   

campement 

réfugiés  

dangers  

 

 

 

 

 

 

 

 

 

 

 

 



Annexe 3 

 

 

1. Pourquoi pensez-vous que ces gens se déplacent?  

 

2. Qu’est-ce que les gens amènent avec avec eux? Qu’est-ce que tu 

amènerais avec toi? 

  

3. Pensez-vous que le Canada est une bonne place à venir selon les 

réfugiés? Pourquoi?  

 

4. Regardez les visages des enfants dans le livre. Comment pensez-

vous qu’ils se sentent?  

 

5. Mettez-vous à place des enfants ou des parents dans ce livre? De 

quoi serais-tu inquiet?  

 

 

 

 

 

 

 

 

 

 

 



“Puppy Mind”  

by: Andrew Jordan Nance  

Mindfulness-Kindergarten/Cycle 1: 

 

Before:  

Hook the students in by showing pictures or videos of puppies and asking 

what puppies like to do. Make a list of things that puppies can and can’t do. 

Explain to the kids that puppies need help to learn how to do the right thing. 

Allow time for stories about puppies and dogs at home.  

 

During: 

Gather the students up and read them the story. Explain to 

the students that in this story, there is a puppy that is acting 

as the boy’s mind.  

 

Questions for discussion:  

-Have you ever noticed that your “puppy mind” was wandering around?  

-When do you think your “puppy mind” really needs to run around and 

play?  

-What can you do to calm your “puppy mind” down?  

-What does the boy do to calm his “puppy mind”? 

-How is the boy kind to his “puppy mind”?  

 

After:  

As a group, make a list of ways that we can calm ourselves down. Some 

ideas could be breathing, like in the story, taking a walk, sitting in a special 

place, reading a story, having a nap, having a snack, etc. Then, have 

students draw a picture of their “puppy mind” and do their best to write how 

they can calm their mind. Display the pictures around the class or hallway 

to remind everyone of ways to stay calm and focused! 



Name: ____________________________________________                                                         

 

My Puppy Mind 

 

To calm my puppy mind I  can: ______________________________  

 

____________________________________________________ 

 

____________________________________________________ 

 

____________________________________________________ 

 

 

 

 

 

 

 



The Girl Who Never Made Mistakes  

By: Gary Rubinstein and Mark Pett 

 Ethics Cycle 2  

Resilience  

 

Materials:  

-Post-its  

-Anchor chart  

-Photocopies of attached sheets 

 

Before Reading:  

-Remind students about our classroom being a safe space, where all ideas 

are valued and where we do not judge others.  

-Start by telling a story of a mistake that you made. Try to choose a real 

example, as students really connect to their teacher being genuine. Explain 

how you made a mistake, who it affected, how you felt, etc. Then, ask 

students to write down a mistake that they have made on a post-it. It can 

be as simple as a mistake on a test or more complex one, like a mistake 

with friends or family. Have students stick their “mistakes” on an anchor 

chart or they can keep them at their desk. They should have an opportunity 

to share them, in a circle, or however your class does sharing time.  

 

 

 



During Reading:  

-Read the story to the class, or watch the video 

https://www.youtube.com/watch?v=oQG4vFGd6eU   

allowing for discussion, questions and predictions. Have a discussion about 

what Beatrice learned, how she must have felt in the beginning, middle and 

end of the story.  

Let the discussion flow naturally, but here are some suggestions in case 

you need them:  

-How are Beatrice and her brother Charlie different? How are they the 

same?  

-Why would Beatrice have fans waiting outside her door?  

-How do you think Beatrice was feeling when the eggs went flying up in the 

air?  

-Why didn’t Beatrice go skating with her friends?  

-How did you feel when Beatrice was soaking wet on stage?  

-How did Beatrice’s life change after making her “mistake”?  

 

After Reading:  

-Draw two flip-flop sandals on the board (do your best!) and have the 

students move their mistakes onto the first sandal. Then, as a class, 

discuss how you might “flip” some of the mistakes (“flops”). Have the 

students decide how they can turn their mistake into an opportunity. They 

can choose a less personal mistake if they’d like to.  The document for the 

worksheets/bulletin board prep is attached. The document was created by 

Susan Marrow and is copyrighted, but available for free download. 

https://www.teacherspayteachers.com/FreeDownload/Growth-Mindset-

Turning-Mistakes-into-Opportunities-3190182  

 

 

 

https://www.youtube.com/watch?v=oQG4vFGd6eU
https://www.teacherspayteachers.com/FreeDownload/Growth-Mindset-Turning-Mistakes-into-Opportunities-3190182
https://www.teacherspayteachers.com/FreeDownload/Growth-Mindset-Turning-Mistakes-into-Opportunities-3190182


Optional! After Reading (Next class): 

Tell the students that they have learned about making mistakes and how 

we can learn from them. So, your new challenge is to learn to juggle like 

Beatrice! However, we will be using scarves instead of a salt shaker, a 

hamster and a water balloon!  Show some links to help them learn and give 

it as a challenge for the rest of the year.  

 

https://www.youtube.com/watch?v=ve2FKNctOBg 

https://www.youtube.com/watch?v=QxzSHRbLAx4 

https://www.youtube.com/watch?v=uWiZ4fNqu5c 

https://www.youtube.com/watch?v=rRa-PIUW-t4 

 

 

 

Follow up books 

Beautiful Oops, by Barney Saltzberg https://www.amazon.ca/Beautiful-

Oops-Barney-Saltzberg/dp/076115728X 

 

The Most Magnificent Thing, by Ashley Spires  

https://www.amazon.ca/Most-Magnificent-Thing-Ashley-

Spires/dp/1554537045 

 

Ish, by Peter H. Reynolds  

https://www.amazon.ca/Ish-Peter-H-Reynolds/dp/076362344X 

 

 

 

https://www.youtube.com/watch?v=ve2FKNctOBg
https://www.youtube.com/watch?v=QxzSHRbLAx4
https://www.youtube.com/watch?v=uWiZ4fNqu5c
https://www.youtube.com/watch?v=rRa-PIUW-t4
https://www.amazon.ca/Beautiful-Oops-Barney-Saltzberg/dp/076115728X
https://www.amazon.ca/Beautiful-Oops-Barney-Saltzberg/dp/076115728X
https://www.amazon.ca/Most-Magnificent-Thing-Ashley-Spires/dp/1554537045
https://www.amazon.ca/Most-Magnificent-Thing-Ashley-Spires/dp/1554537045
https://www.amazon.ca/Ish-Peter-H-Reynolds/dp/076362344X


Un bon point pour Zoe   
Résilience  

 
Auteur : Peter H. Reynolds 
Éditions : Milan jeunesse 
 
Avant la lecture 

Les élèves sont placés en équipes. 

L’enseignant remet à chacune des équipes des images de diverses 
œuvres d’art/ tableau d’artistes. (Vous pouvez utiliser des images dans 
google ou des images que vous avez en votre possession).  

L’équipe lit les mots et demande des clarifications au besoin. 

À l’aide des mots, l’équipe fait ses prédictions sur l’histoire qui sera lue. 

 

Pendant la lecture  

L’enseignant lit à voix haute « Un bon point pour Zoé ». 

L’enseignant s’arrête à la page 2 (lorsque Zoé est clouée à sa chaise) et 
demande aux élèves si ceci est déjà arrivé en classe; soit en math, 
français, arts ou autre.  L’enseignante continue l’histoire et s’assure que 
l’histoire est bien comprise en demandant aux élèves d’expliquer le 
message de l’auteur. 

 

Après la lecture  

  Commencer un projet d’art avec un point! 

  Demander aux élèves de reproduire un œuvre d’art de George 
Seurat (pointillisme) 

L’enseignant invite les élèves à partager leur œuvres d’art et comme il est 
important de ne pas laisser tomber même lorsque les choses sont difficiles. 
On peut exposer l’art en galerie d’art.  

 

 
 



Brindille 
 

Auteur : Aura Parker 
Éditions : Scholastic 
 
Les mots pour le dire 

Les élèves sont placés en équipes. 

L’enseignant remet à chacune des équipes des mots étiquettes en lien 
avec l’histoire, Brindille. 

L’équipe lit les mots et demande des clarifications au besoin. 

À l’aide des mots, l’équipe fait ses prédictions sur l’histoire qui sera lue. 

 

Première lecture 

L’enseignant lit à voix haute « Brindille ». 

L’enseignant s’assure que l’histoire est bien comprise et demande aux 
élèves d’expliquer le message de l’auteur. 

 

Tempête d’idées 

En grand groupe, l’enseignant écrit au tableau toutes les idées, mots et 
expressions qui décrivent les élèves. 

Mentionner aux élèves qu’ils devront écrire des secrets à propos de leur 
personnalité. 

 

Réfléchir, Partager et Discuter 

Laisser les élèves choisir un partenaire avec qui ils se sentent en 
confiance. 

Genoux à genoux… les élèves discutent des questions suivantes : 

 Quel est ton insecte préféré? 

 Nomme trois choses qui tu aimes faire. 

 Quel talent fait de toi une personne spéciale? 

 Qu’est-ce que tu aimerais faire lorsque tu seras grand ou grande? 



L’enseignant invite les élèves à partager et ajoute les idées à la tempête 
d’idées. 

Coin-coin 

À partir de la tempête d’idées, les élèves choisissent 8 expressions, mots, 
qualités … qui font d’eux quelqu’un d’unique. 

Les élèves fabriquent un coin-coin, 

Les élèves écrivent un insecte sur le dessus. 

À l’intérieur les élèves écrivent un nombre. 

Sur les 8 triangles de l’intérieur, les élèves écrivent 8 idées qui font d’eux 
une personne unique en suivant la structure suivante. 

 Ma couleur préférée est bleu, et toi? 

 J’aime beaucoup la coccinelle, et toi? 

 Dans ma famille je suis la plus jeune, et toi? 

 Je suis très serviable, et toi? 

Les élèves circulent dans la classe et s’amusent à jouer avec leur coin-
coin.  Ceci est un excellent moment pour évaluer l’interaction orale. 

 

 

 

 

 

 

 

 

 

 

 

 

 



THOSE SHOES – MARIBETH BOELTS Cycle 1 

(Empathy) 

ABOUT THE BOOK  

Picture books that celebrate everyday heroes offer children age-level role 

models, insight, encouragement, and hope. They provide windows to 

positive, healthy, and meaningful ways to solve problems. The best of 

these books convey their messages subtly. Those Shoes is one such book. 

In this story that explores needs versus wants, young Jeremy comes to 

understand that a loving caregiver, sturdy boots, and a true friend have 

value that far outlast fads. Author Maribeth Boelts based this touching and 

telling story on personal experiences. In elementary school, she longed for 

a pair of high-top sneakers fashioned after the hit TV program Starsky & 

Hutch; in college she witnessed a young boy being teased for wearing “Mr. 

Alfrey” shoes; and as an adult volunteer in a school, she helped a 

youngster choose a “cool” new pair of shoes from a clothes closet set aside 

for children in need. Says the author, “I wanted this story to go beyond a 

child’s desire for the latest fad. I wanted to get into what it’s like to sacrifice 

something precious for a friend. Jeremy may have given up what he 

thought he had to have, but he got what he truly needed: a growing 

friendship.” 

 

PREPARATION FOR READ-ALOUD  

Locate a once fashionable and trendy but now humorously outdated piece 

of clothing, accessory, or gadget to use as an attention-grabbing prop for 

the read-aloud of Those Shoes, such as a women’s blazer with sizeable 

shoulder pads, a men’s jumpsuit, an oversize faux fur and leather jacket, 

clunky-heeled platform shoes, or an early model cordless phone or cell 

phone. Prominently display the item or a photograph of one to generate 

interest in the read-aloud.  

 

 

 



BEFORE READING  

1. Tell the class about the outdated item you brought. Consider modeling it! 

Explain that this item was a fad at one time. Ask, “What is a fad?” (A 

fashion, notion, or behavior that is followed enthusiastically by a large 

number of people; a trend; a craze.) Ask your students for examples of 

current fads. These can be toys, activities, or technological devices as well 

as clothing. Compare current fads with past trends. Ask, “What makes 

something popular or trendy? Is there something popular you wish to own? 

Why do you want it? How do you feel when you don’t have or aren’t able to 

buy something that is popular?” 

2. Discuss the difference between needs and wants. Ask children to name 

things they need. List needs in a column on chart paper or the whiteboard. 

In a parallel column, list wants that the group suggests.  

3. Share with the students that Maribeth Boelts, the author of Those Shoes, 

wanted a pair of trendy blue-and-white-striped sneakers made popular by a 

TV show when she was in sixth grade. Her parents couldn’t afford to buy 

them, so she got a pair of knockoff shoes instead. She hoped her 

classmates wouldn’t notice that they weren’t those shoes, but they did. The 

memory of that experience helped spur the writing of Those Shoes. 

4. Show the class the cover of the book. Read the title aloud. Draw 

attention to the four boys on the cover and the shoe adjacent to the title. 

Note the facial expressions of the four boys. Ask, “Who do you think is the 

main character of this story? Why? What do you think the title means? 

What do you think this story is about?”  

5. Open the book to the front endpapers. Ask, “What season is it?” (Fall.) 

Flip to the back endpapers. Ask, “What season is it?” (Winter.) “What do 

you think the endpapers tell us about the story? Let’s think about this as we 

read.” 

 6. Turn to the title page spread. Ask, “Where does this story take place? 

What is the setting?” (A city.) “How do we know?” (Tall, large buildings, 

expanse of concrete.)  

 7. Tell the class that you will read to find out more about the boy on the 

cover and why he is frowning.  



WHILE READING  

1. Show the first full-page spread. Ask, “What is the main character looking 

at?” (A billboard.) Read the billboard out loud. 

2. As you read the story, ask students to describe how Jeremy is feeling. 

Encourage use of synonyms for common words, such as frustrated, sad, 

embarrassed, and left out.  

3. After reading about the day when Jeremy first wore his Mr. Alfrey shoes, 

ask what clues in the illustrations help us understand how Jeremy is 

feeling, like facial expressions and his hunched shoulders at the door to the 

classroom. Then ask what clues there are in the text, such as “my grip is so 

tight on my pencil I think it might bust.”  

 4. Discuss with the class how they would feel if they were Jeremy. What 

descriptions might they use to help others know what they were feeling? 

5. After reading about Jeremy and his grandmother shopping, have the 

students talk about how it would feel if they were Jeremy and realized that 

their grandmother thought “those shoes” were too expensive.   

6. Ask if the class knows what a thrift store is.  

 7. Ask, “Do you think Jeremy made a wise decision buying ‘those shoes,’ 

even though they are too small for his feet? Have you ever bought 

something you later regretted?”  

 8. When Jeremy thinks to himself, I’m not going to do it, ask students what 

it is that he doesn’t want to do. Discuss his thoughts and actions 

 9. When Jeremy feels both happy for Antonio and mad about his own Mr. 

Alfrey shoes, ask, “Have you ever felt both happy and sad at the same 

time?” Encourage children to cite personal experiences of tough decisions 

that made them both happy and sad.  

10. After you finish the story, discuss the resolution.  

11. Return to the endpapers at the front and back of the book and ask why 

they were illustrated this way. (To convey the passage of time through the 

story.)  

 



AFTER READING  

1. Return to the class-generated list of needs and wants. Ask the children 

to identify Jeremy’s needs and wants as we know them from the story, and 

add them to the list in a different color.  

2. Discuss the friendship between Antonio and Jeremy. Ask, “Do you think 

their friendship will grow? Why?”  

3. Have the class list some qualities of true friends. 

 4. Talk about what the students think a hero is. Would they consider 

Jeremy an everyday hero? Why or why not? 

 5. Ask, “Do you know someone who is an everyday hero?” Invite students 

who say yes to explain why this person is an everyday hero. 

 

EXTENSION ACTIVITIES  

1. Read about children in other parts of the world who are less fortunate 

and discuss their needs. Explore ways in which we can be everyday heroes 

by helping others.  

 2. Have students interview their parents about a fad they remember and 

report back to the class. Encourage them to bring in the trendy item or a 

photograph of it, if possible.  

 

WRITING ACTIVITIES  

1. Cut out patterns of high-top sneakers from lined paper. Have children 

write about an important need they would like to satisfy for someone and 

how they might accomplish it.   

2. Pair students to interview each other about their most precious wants. 

Direct students to ask who, what, where, when, and why questions and 

include pertinent answers in a feature story written in complete sentences. 

If possible, have students illustrate their feature stories with captioned 

photographs. Display on a wall banner made of newspapers or a bulletin 

board covered with newspaper as a background for the students’ work.    



Giraffes Can't Dance Cycle 1 

By Giles Andreae & Guy Parker–Ries 

(Resilience) 

 

BEFORE READING: 

Explain to the class that they are going to listen to a story about a giraffe 

named Gerald, who gets teased because he is clumsy and unable to dance 

like the other animals. However, Gerald meets a special friend who helps 

him. Ask the children if someone has ever helped them learn how to do 

something new. How did they feel when they could not do what everyone 

else was doing? How did they feel once they learned how to do it? 

DURING READING: 

At the climax of the story (Gerald feels deflated and knows it's time for him 

to leave the jungle dance floor.) have a classroom conversation about 

diversity, acceptance, love, and the power of “yet". 

Students brainstorm – things we can’t do YET. The teacher shares their 

“Yet” –  “unable to whistle” (written on stickie note) and puts stickie note on 

class chart (Things We Cant' Do Yet) with name underneath. Students 

have a few minutes to think and then, hand out stickie notes for students to 

draw and/or write (one word) their “yets”. Each student shares their  "yet" 

and teacher puts on class chart. 

Then, continue reading to discover that Gerald soon finds a dance of his 

own!  

 

 

 

 

 

 

 



AFTER READING: 

Encourage the students to discover the meaning of the story. What did 

Gerald have to do in order to become a dancer? Is it important that 

everyone is able to do the same thing well? Ask the class why they think 

the author wrote this story. What did he want children to learn from 

Gerald's experience? 

WRITING ACTIVITY: 

Draw a picture of YOU and Gerald happily dancing. Write a sentence with 

encouraging words for Gerald.  

OR Draw a picture of their "Yet". Share them together and them make a 

classroom Yet Book. 

OTHER ACTIVITIES:  

Dance Moves: Put on some gentle music and ENCOURAGE your students 

to listen to the sounds and move with the music. Use some of the 

movement words from the text and ask kids to sway, shuffle, skip, prance, 

etc. During the dancing, be sure to extend kind words of 

ENCOURAGEMENT to each and every student, recognizing their unique 

differences and acceptance. Describe the smiles and positive attitudes you 

see on student faces when they are being encouraged. At the end, have 

students describe how they felt – dancing in their own way and hearing 

kind words. Remind them that kind, encouraging words feel good – when 

you receive them AND when you give them to someone else.  

‘Encourage Others’ Classroom Jar: Create an ENCOURAGE OTHERS jar 

in your classroom. When you hear students encouraging others, add an 

entry to the jar with the student’s name and what they said. Have a 

celebration when the jar is full and read out all the encouraging words 

heard in your classroom.The templates for drawing you and Gerald dancing 

and the Encourage others' jar can be found here. 

http://www.thenedshow.com/assets/encourage-others-primary-lesson-plan-

giraffes-cant-dance.pdf 

http://www.thenedshow.com/assets/encourage-others-primary-lesson-plan-giraffes-cant-dance.pdf
http://www.thenedshow.com/assets/encourage-others-primary-lesson-plan-giraffes-cant-dance.pdf


DID I EVER TELL YOU HOW LUCKY YOU ARE? Cycle 1 

BY DR. SEUSS 

(Gratitude) 

1. Introduce the character trait of gratitude and its meaning: “feeling 

thankful.” Share with your students some of the things you’re thankful for. 

2. Ask for a few students to share one thing they’re thankful/grateful for. If 

your students are seated in groups (of four, for example), the Kagan 

strategy “Instant Star” can be used for this brief activity. Be sure each 

group member is assigned a number (1–4, for example). Then ask for a 

particular number to be your “stars” and share: “Let’s hear from our 3s 

today.” Be sure all your students with that number have a chance to share 

either with their group or with the entire class before moving on. 

3. Show students the book you’ll be reading together: Did I Ever Tell You How 

Lucky You Are? by Dr. Seuss. Explain that this book is about an old man 

who is thankful — not for the things he has/is but for all the things he 

doesn’t have/is not. 

4. To explain the idea of being thankful for something you do not have/are 

not, give students a list of items and ask them to raise their hand if they’re 

thankful NOT to have that/be that. For example, “Raise your hand if you’re 

thankful you’re not in ‘time out’ right now.” Other examples to use include 

the following: a turkey at Thanksgiving dinner, changing your little brother’s 

or sister’s dirty diaper, etc. 

5. Read aloud Did I Ever Tell You How Lucky You Are? 

6. Discuss the story briefly, and remind the students of some of the 

people/places they heard about (Ali Sard who has to mow his uncle’s 

quick-growing grass, Mr. Porter who crosses t’s and dot i’s at the I-and-T 

factory, the forest in France with pants-eating plants, etc.). For older 

students, be sure to use prompt words such as who, what, where, when, 

why, and how as you discuss the key details, characters, and lessons in 

this book. 

7. Pass out one worksheet and piece of construction paper to each student, 

and have them take out their pencils and art supplies. Have your students 

write down what they are thankful for on the worksheet and draw that 

item/person/place on the construction paper. (You may want to have 

younger students only draw what they’re thankful for instead of completing 



both the worksheet and drawing activity.) When finished, be sure to display 

your students’ work for their classmates to see. 

 

Gratitude Tree 

This is a great activity for children, but it can also be effective for youthful-

minded adults who are open to experiencing a childlike sense of fun and 

wonder. 

You will need several double-sided colored sheets of paper, string or 

ribbon, scissors, twigs or tree branches, some stones or marbles, a vase, 

and a sense of gratitude. 

Step 1: Make one or more leaf cutouts to use as a template for your 

leaves. Trace your leaves on your colored paper using your template(s). 

Step 2: Cut out the leaves, punch a hole at the top of each leaf, and loop 

your string or ribbon through each hole. 

Step 3: Put the stones or marbles in a vase and stick the tree branch or 

twig in the middle. 

Step 4: Have your (or your child) draw or write things that you (or your 

child) are grateful for on the leaves. You can also use photographs if you’d 

like. 

Step 5: Hang the leaves from the branches, and behold your gratitude tree! 

 

 

 

 

 

 

 

 

 



Harriet, You'll Drive Me Wild Cycle 1 

By Mem Fox 

(Mindfulness) 

Before Reading: 

Discuss emotions. What faces do we make when we are happy? Sad? 

Angry? What other faces can we make to show our emotions? What are 

they called?  

Look at the cover. How do you think the girl is feeling? What emotion is she 

showing? 

Look at the mom. How do you think she is feeling? What emotion is she 

showing? 

Are mother and daughter emotions the same or different? How do you 

know? 

During the story: 

Read the story.  

P2-What emotions do you think Harriet's mother is feeling? 

P7-How would you describe Harriet? Does she get into trouble or stay out 

of trouble? 

P8-Harriet's mom does not like to yell but how do you think she feels? 

P12/13- How is her mother feeling now? Are those feelings different than 

the feeling she showed before? 

P16-How do you think Harriet's mom will feel about the feathers flying 

everywhere? What emotion do you think the mother will show? Why? 

P18-Why do you think the mother is silent? 

P19-Why is the mother yelling? 

P20-What emotion is Harriet showing? Why do you think she feels that 

way? 

P21-How have Harriet and her mother's emotions changed? 



After the story: 

Discussion questions. What do you see and know for sure from the story. 

P1/2-Harriet seems like trouble. What does that make you think? 

P8-Harriet's mother did not like to yell. What does that make you think? 

P17-Harriet breaks the pillow and feathers fly everywhere. What does that 

make you think? 

P19-Harriet's mom starts to yell. What does that make you think? 

 

 

Writing Activity: 

The students will complete a writing activity. The students will connect the 

emotions in the story to the emotions they have experienced in life. 

Think back to the emotions that the characters felt in the story. (happy , 

sad, angry) 

Have you ever felt that way? 

Have you ever seen anyone else feel that way? 

Turn and talk with a partner. 

Hand out sheet. Students copy the sentence starter and complete the 

sentence. 

OR 

The teacher writes the sentence starter on the sheet for the students. 

P1- I feel sad when... 

P2- I feel angry when... 

P3- I feel happy when... 

Students illustrate the sentences. 

Share with a partner. Share with the group.  

 



Animated Short "Shoe" Cycle 3 

By: Qian Shi 

Teaching Gratitude (English Language Arts) 

 

Day 1 

Before Viewing: 

•Play Put yourself on the line 

*Remind students that this is a no judgment zone.  It's a safe space where 

all ideas are valued and where we don't judge others.   

 – Tell students there's an imaginary line down the center of the room.  It 

acts as a continuum.  The positions at either end of the line are "strongly 

agree" and "strongly disagree".  The middle is for those who are unsure or 

can't decide.  When a statement is presented, they have to place 

themselves on the continuum. 

Make the following statements: 

-I've been disappointed with a gift I've received for my birthday. 

-I've been jealous of one of my friend's possessions. 

-I am bored easily. 

-I often think about those who have less than I do. 

 

Watch the animated short "Shoe" by Qian Shi -   

https://www.youtube.com/watch?v=wz0rt8HIl0s 

Watch it a second time 

 

After viewing: 

Discuss the video with the help of the following prompts: 

-What do you think the daughter in the video is thinking when staring at the 

display window?  Why does she look down and notice her father's feet?   

https://www.youtube.com/watch?v=wz0rt8HIl0s


-How did the daughter in the video manage to get her father a pair of 

shoes? 

-How do you think the father felt when his daughter gave him this gift? 

-How does the father feel when sitting on his daughter's bed, reflecting on 

his memory of walking by the doll in the store window? 

-What do you think of the relationship between the father and daughter?   

-When the daughter wakes up, how do you think she'll feel when she sees 

the "shoe-doll"? 

-At the end of the video, we see a real shoe-doll that is displayed in a 

museum in Scotland.  Why do you think someone would display that in a 

museum?  

-Think about that gift we threw aside or that time we got mad at our parents 

for not giving us what we wanted.  If the girl from the video were standing in 

the room with you, would you react the same way?  Why or why not? 

 

In preparation for the follow up activity: 

-Tell students they will be doing an activity that requires them to bring in 

one of their possessions that they either don't like anymore, don't use, don't 

appreciate etc...(ex:  a toy, an article of clothing, an old craft)   

*In case a student can't find anything, bring a couple of old socks for 

puppets. 

-Explain that they will be repurposing this item as a toy to display in our 

class's "Museum of Gratitude". 

-Have them brainstorm some ideas at home 

 

Day 2 

 

Materials Needed:  recycled craft supplies (string, markers, fabrics, paint, 

glitter etc...) 



Activity: 

-Ask students to put their item on their desk.   

-Allow time for students to share their ideas for their repurposed toy. 

-Allow students time to work on their toy. 

-When complete, give them an index card that will serve as a label for their 

display.  (Write name and name of toy). 

When everyone is done, display them and have students do a "Gallery 

Walk". 

*Option – invite other classes  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                            Mr. Peabody's Apples Cycle 3 

By: Madonna 

         Teaching empathy (English Language Arts/Ethics) 

 

Before reading: 

Divide students into groups of 4 or 5. Place a tablespoon of glitter into 

baggies. Give a baggie to each group. 

Ask each group to pour the glitter into a teammate’s hand. Pass the 

tablespoon of glitter to each team member. Ask the last team member to 

put all of the glitter back in the baggie. 

Ask students about their experience: 

What happened?  Why was it difficult?  If you had known how hard it was 

going to be, would you have done it in the first place? 

 

After Reading: 

• Have students discuss the post-reading questions in small groups of three 

or four. Print the list of questions to hand to each group or have them 

displayed on the board. 

Post-reading questions: 

Why do you think Tommy rushed to tell his friends about Mr. Peabody 

taking the apple? 

How do you think Mr. Peabody felt when he heard that people believed him 

to be a thief? 

What did the pillow symbolize? What did the feathers symbolize? 



What was the significance of the stitched up pillow on the last page? 

Have you ever had a rumor spread about you? What did that feel like? 

Have you ever been responsible for spreading a rumor? Was it 

intentional/unintentional? 

What does Mr. Peabody mean at the end when he says «And remember 

the power of your words." 

Share ideas from group discussion as a whole class. 

 

• Have students think about a rumour they have heard or a rumour they 

have started. 

Ask them to write it on a piece of paper. Assure students that no one will be 

looking at what they have written down. 

Discuss how individuals can put a stop to rumours when they refuse to 

participate in spreading it. 

Have students destroy their piece of paper in a method that makes sense 

for your classroom. By destroying their rumour, they are pledging that they 

will not spread the rumour any further. 

Remind them that, like glitter, once the rumour is out there, it's not easy to 

take back. 

 

Post-reading questions: 

Why do you think Tommy rushed to tell his friends about Mr. Peabody 

taking the apple? 

How do you think Mr. Peabody felt when he heard that people believed him 

to be a thief? 

What did the pillow symbolize? What did the feathers symbolize? 

What was the significance of the stitched up pillow on the last page? 

Have you ever had a rumor spread about you? What did that feel like? 



Have you ever been responsible for spreading a rumor? Was it 

intentional/unintentional? 

What does Mr. Peabody mean at the end when he says " And remember 

the power of your words." 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



             The Best Part of Me by Wendy Ewald 

Teaching Mindfulness 

Cycle 3– English Language Arts 

 

Before Reading: 

-Look at the title and cover of the book The Best Part of Me by Wendy 

Ewald. 

-Look through the book and focus on the photographs.  Don't read it yet. 

-Discuss what they notice, wondered, thought, were reminded of etc... 

when looking at the photographs. 

Read the book to the class 

 

After the Reading:   

Ask students why they think an author would dedicate a whole book to 

specific body parts. 

Δ  What is the value of "zooming in"  or "slowing down" to focus on 

something so minute (minor)?   

Tell students that they're going to try it out for themselves 

 

Activity 1 - Outdoor exploration:   

When weather permits, take students outside in the yard.   

Ask them to find an element of nature that they want to "zoom" in on.  (bark 

of a tree, ant hill, stick, blade of grass, leaf, puddle etc...) 



Ask them to find a comfortable position and focus on what they've chosen 

for 3  minutes.  During that time, students are completely silent and thinking 

about what they see, hear, smell, feel.  Tell them that if they find their mind 

wandering, not to worry, just simply refocus.   

If possible, have students take a picture of their "nature object".  

Head back inside and discuss their experiences.   

You can ask: 

-What were you thinking about?   

-Did your mind wander? 

-Did you enjoy taking the 3 minutes to focus on something simple? 

-Did you learn anything? 

-Can you think of a time when you would appreciate an activity like this? 

 

Activity 2 – Writing About Nature: 

-Student will contribute a piece of writing to accompany their photograph for 

a class book. 

-Ask  students to write a paragraph about their "nature object".  

Collect and assemble into a book for classroom viewing. 

 

Extension Activity – Relaxation Cookbook: 

Practice instructional writing by having students write a recipe for 

relaxation.   

Ask them to think about what they like to do to relax.    

Have them write the instructions for their activity on cue cards.   

Collect and display for classroom viewing. 

 

 



"Mother to Son" 

By: Langston Hughes 

Teaching Resilience (English Language Art/Ethics) 

 

Before reading: 

•Display  the following image (or one similar):  

https://www.boredpanda.com/plants-flowers-versus-concrete-asphalt-

pavement/ 

.  

•Ask students to discuss the image in groups of three. (What they notice, 

what they think, what it reminds them of, what they wonder etc...) 

•Share reactions as a whole class. 

•Provide student with a copy of "Mother to Son" by Langston Hughes.  Ask 

them to read once by themselves and then read together as a class. 

 

After the reading: 

Discuss the following questions as a whole class: 

•From whose perspective is this poem written? 

•What do you think is meant by the line "Life for me ain’t been no crystal 

stair."? 

•What message does the poet want to communicate? 



•Why is it titled "Mother to Son"? 

•Why doesn't the mother want her son to sit down on the steps? 

•Why did the poet compare life to a staircase? 

 

 

-Discuss what It means to be resilient.   

-Ask the following questions:  What does it take to overcome obstacles you 

are faced with.  Why do some people "bounce back" while others give up? 

-Why is resilience an important virtue?   

Activity: 

Ask students to create the staircase of their life (template provided below) 

Create one yourself to show as an example.  Events do not have to be big; 

they can be simple obstacles you overcame (ex. making a mistake while 

playing a sport, not being invited to a birthday party, getting a low mark on 

a test etc...).  The important thing is that they chose events where they felt 

stuck or frustrated, but also pushing through to overcome it.   

Represent obstacles that they have overcome in their life in whatever form 

they chose (diagram, symbol, picture, and writing).  They can start with 

smaller events and move up to bigger events.  You can also have them 

start with events from their early childhood and move to the present day.   

When finished, have students share with a partner or the whole class.  

Discuss what it feels like to be faced with a challenge, and what it feels like 

to overcome a challenge or to "bounce back". 

 

 

 

 

 

 



"Mother to Son" 

BY LANGSTON HUGHES 

 

Well, son, I’ll tell you: 

Life for me ain’t been no crystal stair. 

It’s had tacks in it, 

And splinters, 

And boards torn up, 

And places with no carpet on the floor— 

Bare. 

But all the time 

I’se been a-climbin’ on, 

And reachin’ landin’s, 

And turnin’ corners, 

And sometimes goin’ in the dark 

Where there ain’t been no light. 

So boy, don’t you turn back. 

Don’t you set down on the steps 

’Cause you finds it’s kinder hard. 

Don’t you fall now— 

For I’se still goin’, honey, 

I’se still climbin’, 

And life for me ain’t been no crystal stair. 

 

 

 

https://www.poetryfoundation.org/poets/langston-hughes


 

Name:_________________________________________ 

 

My life as a staircase 

 

 

 

 


