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1. Project Description:  Preschool, resource, ELA and FSL teachers at Grenville Elementary 
School attended workshop sessions where collaboration was an integral part.  Teachers 
examined the development of talk, reading and writing, using continua, formative 
assessment to determine learning goals, and considering the impact of the transfer of 
language learning on literacy learning.  Teachers put into practice some of the 
principles, strategies and resources from the workshop sessions, and were offered one-
to-one coaching opportunities. 
 
A journal was kept by all the participating teachers to record their thoughts, plans and 
reflections. We also asked them to respond anonymously to a pre- and post-survey.  The 
questions in the survey related to the big ideas inherent to this project- the use of 
continua, articulating learning goals, formative assessment, transfer of language 
learning.  We have included excerpts from the post-surveys in this report to illustrate 
the professional learning that occurred as a result of this project. 

 
What went well:  The participating teachers were very enthusiastic and reflective about 
new understanding.  Collaborations were rich and thoughtful.  Teachers were open to 
considering new practices and re-considering prior understanding. They provided 
sincere and helpful feedback during and at the end of the project. 
 
There were several challenges for the project this year:  The consultants were very 
ambitious and attempted to engage the participating teachers in studying many 
principles of literacy, several best practices and numerous and varied resources.  In 
retrospect, we believe the content for discussion and practice was too much for the 
time allotted.   
 
In addition, the COVID situation discouraged teachers from collaboration and coaching 
with consultants for the amount of time described in the project proposal.  
Understandably, as well, teachers did not want to leave their students any more than 
necessary so meeting dates and debriefing did not occur as planned.  Dates had to be 
adjusted as substitute teachers were not easily available.  Sharing materials was 
rethought to be practical and safe for all.  We were able to meet in person with social 
distancing measures in place.  We also met once online.   

 
2. Project Goals:  The project was intended to provide an action-research context where teachers 

could deepen their expertise and understanding about the fundamental tenets of literacy 
learning.  The project provided the opportunity and support for preschool, resource, ELA and 



FSL teachers and consultants to work together in re-envisioning literacy learning and teaching 
across the languages and grades while considering research that looks at teaching practices and 
student development in literacy abilities. Together, teachers and consultants examined the 
components of reading, writing, talk, and research-based teaching practices in order to gain 
professional understanding and expertise and to implement these in the classrooms.  

 
The challenges described in the project description above had an important impact on the 
degree of collaboration that occurred, as well as the level of commitment teachers were able to 
exercise.  The project goals were met in a general way.  By looking at the teachers’ written 
reflection on the changes in their responses from the pre-survey to the post-survey, we were 
able to clearly see that some change in understanding and expertise occurred. 
 
We had hoped to share the project with the administrators in our school board and with other 
school boards, but this goal was put aside given the challenges incurred.  We had also planned 
to collect artifacts and this also proved to be very difficult. 

 
On what teachers noticed from pre-to-post survey answers (Taken from written 

reflections): 

“I now have a better understanding of transfer of learning, and how collaborating with other 

teachers really helps solidify literacy concepts in the minds of our students. Also, literacy 

stretches across all subjects. I have been trying to implement more and more literacy strategies 

across every subject I teach.” 

 

“Definitely the length of my answers (has changed). I see that my knowledge of literacy needed 

to be enriched.” 

 

“My pre-survey answers are quite brief and were not very reflective of the actual questions. My 

post survey answers are much more elaborate, with specific examples, and with the use of 

various literacy continua introduced in the workshops.” 

 

“My pre-survey answers are quite basic and unsupported by examples. I had no knowledge of 

language transfer and its importance for students. I also changed my answer for question 11. At 

the beginning of the year I was interested in developing reading skills. At present, I would be 

interested in learning more about facilitating academic conversations.” 

  
3. Project Outcomes:  Teachers responded favourably to the project in the post-survey 

where they pointed out that following the project, they were much better informed and 
more familiar with pertinent continua, more intentional about establishing learning 
goals, more aware of the significance of the transfer of language learning in the context 
of literacy, and more knowledgeable about various best practices. 
 

On using developmental continua in their practice (taken from post-survey): 

“They help me to identify what stage my students are at and tell me what skills I need to focus on 

next in order to improve their overall literacy.” 

 



“I like seeing how the teacher from last year ranked each student and seeing how these children 

have moved up on the continuum. It is a useful tool that visually helps you see if the students 

have actually progressed and what is the next step for them.” 

 

“I have 3 or 4 continua that I refer to to track student progress and to see where they are 

going.” 

 

On writing clear learning goals and using continua to guide teaching (taken from post-

survey): 

“I use the learning continuum to help me identify where the majority of students are. This helps 

me identify which goals apply to most, and which ones are the most urgent!” 

 

“I rely more on the continuum to identify learning goals than what has been identified in the 

progression of learning. Especially for students this year, the gaps in learning needed to be 

addressed in order for students to be ready to learn what has been expected of them.” 

 

“Learning goals help me keep on track and give me a focus as to where I need to go. It helps me 

to refer back to the Progressions of learning frequently to keep me on track of what students 

need as well.” 

 

On formative assessment (taken from post-survey): 

“Formative assessment is a great way to practice the skills that have been taught while also 

adjusting/adding to your teaching in order to help all students progress further.” 

 

“It helps me see where the children's weaknesses lie and how to adjust lessons afterwards.” 

 

“I try to use different ways to reflect on the ways the students learn. There are different 

applications that allow us to offer this to the students, even online.” 

 

“I use formative assessment to check what students continue to struggle with after mini lessons. I 

find it easier to see any misconceptions students may have by doing regular formative 

assessments. For those students who struggle, I often see that they need to practice a new 

concept a dozen time before they are able to recall it and use it regularly.” 

 

On how this project influenced their teaching (taken from post-survey): 

“It has definitely made me reflect more. I have even more tools in my resource pocket to use 

now. It has definitely influence me in regards to the transfer of languages. I already discuss 

transfer but am going to continue to do so and collaborate more with the English teachers even 

further.” 

 

“My teaching and incorporation of literacy is much more developed and apparent in all my 

activities/lessons, rather than just devoting a specific time of the day to literacy related tasks. I 



am much more aware and explicit in my planning and teaching of talk, reading, and writing with 

my students.” 

 

“I am more accepting of where my students are 'at', particularly the younger ones. I am better 

able to discern their individual voices through their spontaneous writing. I am less concerned 

about common spelling errors, and more encouraged to rejoice in their unique ideas.” 

 

“It has shifted much of my focus. As mentioned above, the talk component became an area of 

focus. I realized that I was expecting my students to produce something written that they were 

unable to do orally. I also realized the amount of time needed for students to practice academic 

conversation. The more I can develop my expertise in this area, the better I will be able to 

facilitate this learning for my students.” 

 

On collaborating with colleagues for planning and assessment (taken from post-survey): 

 “We are fortunate enough to have time to meet for one hour per week with the fellow teachers in 

our cycle. This gives us the opportunity to discuss our projects and needs of the students. After 

this project, I have become more aware of how important it is for the planning to be 

collaborative (between English curriculum and French curriculum).” 

 
4. Reinvestment:  Following feedback comments from the participating teachers, the 

consultant team decided to refine, adjust and re-launch the project with another group 
of teachers during the 2021-22 school year.  Teachers from various schools across 
SWLSB have already signed on to take part in a revised version of this project.  Instead 
of looking at talk, reading and writing across one school year, the participants will 
examine talk and reading.  There will be more days allotted to the project and the 
project will follow a PLC structure.  
 


