
The Priory School PDIG Final Report- We Thinkers Training

Project Description
Since 2019, The Priory has embraced the global movement for more Social Emotional Learning (SEL) in schools. Our school has always placed a
strong emphasis on children’s well-being as this is clear in our school vision, Happy Children Learn Best.  With concerns about the long-term
impact on our children's social and emotional development due to the global pandemic, we decided to proactively source SEL training.  We
decided to create an early childhood project where our Kindergarten and Grade 1 teachers would develop their understanding and expertise in the
field of Social and Emotional Learning. The goal was to better the staff's skills by integrating more multi-sensory lessons, and strategies to promote
social collaboration and play at school, at home, and in the community. Our faculty already recognizes the importance of SEL and is looking to
innovate, particularly in the early childhood years, when the foundation can be laid for a confident and resilient child to thrive. In order to reach our
goals, the faculty selected a four-part series of professional development that guided their learning. Our teachers explored and learned about the
award-winning curriculum, storybooks, and music collection of the We Thinkers! Volume 1: Social Explorers and We Thinkers! Volume 2: Social
Problem Solvers.

The table below gives you insight into the type of content covered during the training sessions and a synthesis of the staff’s learning.

Session Descriptions. Staff Reflections and key learning.

Part 1: Foundations for Early
Learners—Teaching Thoughts,
Feelings, and The Group Plan: Guide
children’s early social learning and play
experiences to strengthen social
competencies and classroom learning.

It’s important to know that all social situations are like boomerang/chain reactions where behavior is the
result of thoughts, feelings, experiences, and reactions.  We need to aim and grow our K - Grade 1
students' social minds through play as this provides the environment of thinking which then results in doing.
It is important to integrate the social thinking language to explicitly teach its meaning and focus on the
concepts which drive the vocabulary. You can’t expect behavior change without teaching the thinking first.
We need to increase students’ awareness before behavior can change.  When we say things like “be
respectful”, we are assuming that they know what it means. We need to explain it in concrete terms. That’s
why it’s important to use a shared vocabulary, i.e. “put your body in the group”. The Oopsie strategy
promotes a growth mindset, helps promote thinking, and prevents future Oopsies.

Part 2: Building on
Foundations—Teaching Thinking with
Eyes, Body in the Group, and Whole
Body Listening: Part 2 of this
four-course series expands on the
research-based foundations of our work
with early learners introduced in Part 1
related to the core Social Thinking®
concepts taught through our curriculum.

Understanding the social-emotional chain reaction and developing an awareness of social thinking implies
that what we do before we act, will dictate the reaction. This understanding reinforces the importance of
teaching social thinking within early childhood classes. “Thinking with your eyes”, rather than “look over
here”, etc. reminds students that they can use their eyes to gather information about what is going on
around them, about the group plan, and about what others might be thinking. Students will learn that they
can assess situations on their own and this will result in less conflict and less tattling. It’s important to know
that before our students make a physical transition they need to go through the process of a mental
transition. The social thinking vocabulary should NOT be used to scold students. Rather, it should be used
as positive reinforcement. “The way we talk to our children becomes their inner voice”.



Part 3: Assessing Peer-Based
Collaboration and Play to Provide
Specific Treatment Pathways: In this
third part of a four-part series, we
explore the use of the Group
Collaboration, Play, and
Problem-Solving (GPS) Scale for 4- to
7-year-olds to better assess a child’s
ability to relate with peers, what to focus
on in treatment, and related lessons.

Interactive play, structured well-thought-out social lessons, and experiences are key to promoting the
growth of the social mind and social competencies in all children. Better play skills are associated with
better academic skills such as narrative writing, storytelling, and problem-solving. Successful play requires
processing multiple pieces of information simultaneously; it involves executive functioning, heavy cognitive
load, shared imagination, etc. and this can be very challenging for some children. As teachers, we can
think proactively and understand compassionately: we have to be attentive to a reactive or misbehaving
child, as he or she is showing us his or her way to see the world. A preschooler with “behavior issues” often
does not know how to play.

Part 4: Advancing Social Learning with
Five Concepts to Promote Executive
Functions: In this last part of a four-part
series, we explore how to teach more
advanced social and executive function
concepts, expected/unexpected
behavior, flexible thinking, smart guess,
size of problems and sharing an
imagination.

Teachers should not associate the words  ‘’good” and ‘’bad” behaviors with expected and unexpected
teaching. Unexpected behaviors should not be ‘‘punished” but used as teachable moments so that the
students can learn about people’s thoughts and feelings. Teachers should avoid making assumptions that
the children can imagine solutions/steps to solve problems. Saying no isn’t enough, we need to teach the
WHY.  For SEL to be successful it needs to be integrated implicitly and explicitly with the whole child in
mind. This common vocabulary to describe the social thinking concepts and the games to practice these
social thinking skills not only give the students the tools they need but also give teachers the tools needed
to be able to calmly “teach” rather than “scold” even in stressful and rushed situations in the classroom. For
instance, teach “size of the problem” when children fight in line to be first or when children overreact to a
mistake they made in a drawing.

Project Goals

The table below lists the specific goals set and carried by the teachers throughout training. The majority of the goals are underway but not
achieved yet since the school year is not over. We continue to monitor their progress as we are reaching the end of the school year. Due to the
restrictions and interruptions caused by the pandemic, we foresee that some goals may require a longer time to come to completion.

Session Objectives Kindergarten Goals Grade 1 Goals

Participants will be able to:
1. Identify at least two key milestones that

underlie the development of social
cognitive skills from birth to age five.

2. Explain why an early learner (ages 4–7)
with social learning challenges may

1. Create an Oopsie activity with
the class.
2. Use the Group Plan as a
label.
3. Start to familiarize ourselves
with We Thinkers resources.

1. In
progress.
2.
Achieved.
3. In
progress.

1. Use of thought bubbles to
have students observe what
they are thinking (metacognition)
and to see what other students,
teachers, or book characters are
thinking.
2. Talk out loud about what we
observe and what we are

1. In
progress.
2. In
progress.



struggle to work and learn as part of a
group.

3. Describe two ways to structure learning
experiences in preschool and early
elementary settings to promote
social-emotional learning.

4. Describe at least three ways to teach
Social Thinking Vocabulary concepts
thoughts and feelings and the group
plan to students ages 4–7.

thinking. “I see you have a
thought about me”
Make metacognition explicit.
Talk strategies. Incorporate
vocabulary such as “group plan”
and an “oops moment”.

Participants will be able to:
1. Identify key milestones that support

social attention and observation.
2. Describe two ways to structure learning

experiences in preschool and early
elementary settings to promote
social-emotional learning.

3. Describe at least three ways to teach
Social Thinking Vocabulary concepts:
thinking with your eyes, body in the
group, and whole-body listening to
students ages 4–7.

4. Explain the role of descriptive praise in
supporting resilience.

1. To support the “thinking with
our eyes” strategy, we will
implement a visual aid to be
used during free play.
2. Get visuals for whole body
listening.
3. Meet to discuss the program
with the Grade 1 team.

1.
Modified.
2. In
progress.
3. In
progress.

1. Research  ‘’Group plan’’,
“Think with your eye’’, ‘’Body in
the Group”, “Body out of group’’
books.
2. Read books related to those 3
concepts.
-Incorporate language and
vocabulary related to the
concepts.
3. Plan how to incorporate it into
the curriculum and the timeline.

1. In
progress.
2. In
progress.
3. In
progress.

Participants will be able to:
1. Describe two aspects of each of the

five levels of play as explained through
Social Thinking’s Group Collaboration,
Play, and Problem Solving (GPS)
Scale.

2. Define two different strategies to
provide differentiated instruction to

1. Buy fun boxes, fill them up
with nonsense materials, and
make them accessible to
students to spark up play.
2. In order to enable us to think
(and teach)  proactively, we can
set up goals for ourselves
pertaining to certain students in
order to support them better.
3. Optimize our schedule to

1. In
progress,
2.
Achieved.
3. In
progress.

1. To begin making observations
using the GPS scale during play
to determine where the students
are in their development.
2. To practice flexibility and
problem-solving (move them to
Level 5).
3. To locate the storybooks
associated with the different
themes.

1. In
progress.
2. In
progress.
3. In
progress



students who have different interactive
play abilities.

3. Design a lesson to promote a social
learner’s development of shared,
collaborative, imaginative play (SCIP).

make the most out of our training
(play periods need to be more
thought out) and include more
targeted small-group play.

Participants will be able to:
1. Explain how to teach students to read

the hidden rules to figure out what
behaviors are expected in a specific
situation.

2. Describe two strategies for helping
individuals learn to be more flexible
thinkers.

3. Describe two strategies to help
individuals learn how problem-solving
involves self-regulation.

1. Set up a problem-solving box.
Assemble a box with visuals
relating to the size of the
problem.
2. Make individual problem
charts by taking pictures of each
child reacting to a small,
medium, or big problem. Make
charts to be used whenever
needed.
3. Create a picture book library
based on the program.  Browse
resources, and look for books
that connect with the curriculum.

1. In
progress,
2.
Modified.
3. In
progress.

1. Read We thinkers volume 1
and play games associated with
those concepts before
continuing with volume 2
concepts from today.
2. Read the book and then Play
associated games to teach
flexible thinking, size of the
problem, problem-solving,
Expected and Unexpected
behavior, Smart guesses,
sharing an imagination
Constantly use the common
vocabulary to give the students
a better understanding of the
underlying social thinking
concepts.
Long-term goal: Create the
lessons and find out where in
our fully packed curriculum we
can incorporate structured
lessons.
- Create the needed materials
for the lessons and Buy the
books and games suggested to
play the activities to practice the
skills.
-En français: Use of the same
vocabulary seen in English while
teaching. (comportement
attendu vs inattendu, la grosseur
d’un problème, penser avec les

1. In
progress.
2. In
progress.
3. In
progress



yeux, etc.)

Project Outcomes

As a result of completing the 4 part professional development series of We Thinkers! Volume 1: Social Explorers and We Thinkers! Volume 2:
Social Problem Solvers, many changes and improvements have been made to the thinking and understanding of Social and Emotional Learning in
the early years at The Priory School. The training and reflection time during this project has provided clarity on teachers’ understanding of the way
their students think and behave. With the social loss, lack of social experiences, and the impact on our student’s social development due to the
global pandemic, our staff has an empathetic lens to the difficulties our students have experienced over the past two years. Our staff has always
been aware of the importance of PLAY in Kindergarten but now we can make the link that misbehavior can be a result of not knowing how to play.
One of the most impactful outcomes that have influenced the teaching practices of our educators in Kindergarten and Grade 1 is the common SEL
vocabulary and practices being used daily. This is through explicit lessons or implicit modeling and this is having an impact on our student’s social
learning.

Reinvestment

The Priory is a school that prides itself on being reflective and transparent and so we have some recommendations for schools who could possibly
be interested in taking part in this Early Years Social and Emotional Learning project and in particular the We Thinkers training:

Mechanics:
- Release all team members at the same time to foster discussion.
- If sessions are online, ask for the recordings as this allows for collaborative discussions by pausing while listening to the content being

delivered.
- Complete the training during the school year so that staff can transfer the learned content and experience straight into their practices

rather than completing the training in early August.
- Have a work-from-home option and flexible hours.

SEL Content/Practices:
- The We Thinkers content was relevant, reliable, and achievable.
- The staff enjoyed the hands-on and practical examples.



The Priory School aims to become a leader and innovator in SEL in Montreal and the Greater English Educational Community. With this in mind,
we aim to share our findings with the LCEEQ at their annual conference as well as at the QAIS annual pedagogical event. In addition, we would
like to extend an invitation to any interested English schools to visit The Priory and see the learned SEL practices in action.

Understanding that this project has focused on Kindergarten and Grade 1 for the year, we aim to develop skills in-house in order to mentor the
upper grades faculty in subsequent years. The teachers committed to this project will share their work with the rest of the faculty and act as
advisors for other teachers.  Lastly, we would like to create parent information sessions to pass on these essential SEL practices so they can be
reinforced at home.


