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Project Description 

Summary  

Considering Annie Proulx’s famous quote, “writing comes from reading, and reading is the finest 

teacher of how to write”, this project focused on using authentic texts to improve student reading 

and writing success in cycle two.  Cycle two is the critical stage where students move from learning 

how to read by the end of grade three, to reading to learn as of grade four (Special Report from the 

Annie E. Casey Foundation).  Cycle two is also a critical time to consolidate learning of foundational 

writing and word study skills from cycle one, moving to deeper understanding and application.   

During this project, teachers will use mentor texts to  

• take a critical look at author’s craft, supporting and improving reading comprehension 

• notice and teach conventions of grammar and punctuation 

• incorporate authentic word study, using words from shared texts to explore morphology, 

helping all students improve their spelling, and providing extra support for those that still 

struggle with decoding 

The combined focus of conventions and author’s craft will enable students not only to read and 

write more proficiently but to “write like readers”.    

The best practices shared during the project will be included in the teacher planning tool that will be 

created for cycle two teachers. 

Day 1 

We reviewed the interplay that writing craft has on reading comprehension and how mentor texts 

can impact writing production.  The teachers reviewed their current literacy practices and shared 

what their literacy block looks like.  Guiding questions were: What elements are often missing?  What 

practices do you wish to improve? We discussed the creation of a weekly literacy planning tool, that 

will enable teachers to keep best practices in mind when planning.  The teachers were introduced to 

Jeff Anderson’s Patterns of Power process, using mentor sentences from authentic texts to teach 

conventions.  They each received a copy of the book and had homework to try out a lesson with their 

class, which they had time today to plan for. 

 

https://www.pembrokepublishers.com/book.cgi?isbn=9781625311856


Day 2 

Teachers shared how their Patterns of Power lessons went.  The process received positive feedback.  

Students enjoyed the lessons and were very engaged.  Today we looked at Elizabeth Hale’s 

technique for noticing and applying craft to writing.  Since it is very similar to the Patterns of Power 

approach, teachers saw the seamless way to integrate this approach.  They had time to select a 

phrase from their mentor text to prepare a lesson for their class. 

We also discussed Word Study and how to include it in a more structured way in the literacy block.  

We reviewed some high impact phonemic awareness and morphology routines such as Word 

Ladders, Word Spokes, and Word Matrixes (see link to videos and articles in the Supporting 

Documents section).  Teachers selected words from their mentor texts to “morph” with one of the 

morphology strategies. 

Day 3 

The teachers shared how their craft lessons went and found that focusing on Hale’s intentional 

teaching points made it easier for them to teach children how to add more specific details to their 

writing work.  The students are able to write more detailed sentences that create a vivid mental 

image.  Teachers are noticing students beginning to use Hale’s and Anderson’s techniques more 

spontaneously in their writing. The teachers also shared their morphology lessons and found the 

students were highly engaged.  Their students are noticing words in new ways, being curious about 

words, and having conversations that push their thinking.  Teachers appreciate the discovery process 

they are going through together, which is more valuable than (and usually absent when) simply 

filling in work sheets. 

We watched two short videos by Adrienne Gear about her Powerful Writing Structures, and opened a 

discussion about the way we plan for teaching writing.  It is becoming evident to the group that with 

limited and precious teaching time, it is essential to be intentional and to plan with purpose.  Gear's 

structure and outline was a jumping off point to reflect on our current planning process.  We 

reviewed a few existing planning tools to see what is included, what aspects are helpful, and what 

would work best with our bilingual reality.    

Day 4 

The teachers filled out a survey on how the strategies learned through this PDIG have impacted their 

practice (highlights of results shared in outcomes below).  Teachers feel that they have a more 

intentional focus to their planning and notice their students are internalizing the learning.  We spent 

the majority of the day discussing the format and content for our planning tool.  We decided that the 

most useful tool would include guidelines for what to teach in the cycle (referenced from the 

Progression of Learning) as well as high-impact strategies to support learning.  In the end, we 

decided on creating a guidebook for teachers, with one or two pages for the reading, writing, and 

talk competencies, as well as including information on word study.  This guide will be supportive for 

new teachers, teachers new to a cycle, as well as seasoned teachers who benefit from confirmation 

that they are on the right track.   

 

 



Challenges 

Our biggest challenge was holding this PDIG during a pandemic.  Substitution was an issue and made 

it difficult for participants to attend each day of the PDIG, some finding out only the day before that 

they could not attend, others finding out the morning of that they had to remain at school since their 

replacement was not coming in. 

The other pandemic related challenges were the presentation format and delays. We started 

meeting a bit later in the year than planned as we awaited word on in-person gatherings.  For our 

second day on December 15th, we had the intention to meet in person, and found out the day before 

that we had to move to a virtual platform, which never provides for the same hands-on experience 

and interactivity.  To avoid a second day online, we postponed Day 3 until we could meet in person, 

in March, but that affected our plans for using board level assessments that take place in February, 

as indicators of growth.  Teachers were only getting used to the new teaching strategies and didn’t 

have enough time to put things into place, and it was not fair to consider February assessments as 

indicators of growth.  We had to omit that aspect from our original plan and use the teacher survey 

as an alternative. 

Project Goals 

This project had two goals.  Our first goal was for teachers to implement new strategies that would 

support improved student learning.  The second goal was to create a planning tool for cycle two 

teachers, with manageable habits and routines in the literacy block that would support more 

intentional teaching practices.   

Goal One  

As mentioned, we weren’t able to use our mid-year formative assessments to see the impact on 

student learning, but teachers were surveyed on their impression of the impact on students.  Below 

are highlights from the survey that demonstrate the practices that seem to have the biggest impact 

on both teachers and students. 

Highlights of the Survey:  

Using authentic texts as a model to teach conventions: 

83% of teachers reported this PDIG helped them become more confident with using authentic texts to 

teach conventions.  50% report enjoying teaching this more than in previous years and 83% say their 

students seem to enjoy exploring and learning about conventions and grammar more than in previous 

years.   50% of the teachers now teach a Patterns of Power conventions lesson every week or two and 

33% plan a lesson for about once a month. 

Teaching morphology to support spelling and reading development: 

50% of teachers report this PDIG helped them have more confidence with teaching morphology to 

support spelling and reading, while 17% were already confident with this practice before the PDIG, and 

33% have a better understanding but would like more time to explore the topic deeper and develop 

greater confidence.  50% report they enjoy teaching word study more than in previous years, and 67% 

say their students seem to enjoy exploring and learning about word study and morphology more than in 



previous years.  83% take advantage of a spontaneous opportunity to explore morphology every week 

or two, while 67% have a planned word study lesson every week or two. 

Goal Two  

We have created a guidebook for teachers that, when used from the beginning of the year, will help 

teachers know what concepts to teach within the competencies, as well as essential knowledges to 

attain and effective strategies to support learning (in reference to the QEP ELA Program and 

Progression of Learning).  The guide offers a starting point for intentional planning and curriculum 

mapping for the year, as well as to open dialogue with colleagues for vertical planning throughout 

the cycles.   

Project Outcomes 

The teachers gained new insights and have implemented new strategies to their teaching practices, 

creating a positive impact on students.  Over the five months, students were internalizing learning in a 

meaningful way.  They were noticing craft features in reading, more attuned to the morphology of 

words, and beginning to incorporate craft and conventions concepts more spontaneously in their 

writing.  Here are some specific comments from participating teachers. 

I enjoyed putting the Patterns of Power into play in my class. It is simple and very user friendly.  

Joining this PDIG has opened my eyes to different ways to teach vocabulary and craft. Planning is a big part 

in order to implement everything we have discussed in this PDIG. Like everything we do, planning and 

including lessons in our weekly plans will give the students the time and experience to implement the lessons 

taught. After using the strategy of inviting the students to notice, they began noticing quite a bit…. This PDIG 

has given me so many ideas and has changed a few ways that I teach. 

This experience has enriched my teaching practice. Whether it has led to something new, or reminded me of 

great teaching practices to implement. I know I have felt encouraged with the suggestions, strategies and 

professional conversations we’ve had with our group. The Patterns of Power has resonated with me, and was 

easy to incorporate. I feel over time I will see the results. Mentoring texts are always important, so I have 

been inspired to continue and improve this practice. Great to revisit Adrienne Gear and learn about Elizabeth 

Hale. 

Really enjoyed this PDIG. It made me more confident in some of the things I was already doing in my class 

as well as provided extra support to add more to my lessons. 

 

The planning tool we envisioned turned into a guidebook to help cycle two teachers with their global 

year-long curriculum mapping, as well as to have a handy reference for weekly and monthly plans.  This 

more flexible approach is a quick reference to help teachers know which content and concepts to teach 

and to better meet their needs for intentional instruction.   

Reinvestment 

The teachers will be sharing highlights of the project with their cycle team (including the Patterns of 

Power strategy and book, the word study routine/s they found the most impactful, and the 

guidebook).    Most of the PD resources used during the PDIG have been included in a Google Drive 

Folder (see link in the Supporting Documents section) to share with the cycle two teachers of NFSB as 

well as the greater community of cycle two teachers in the province.  Going forward , we may add to 



the guidebook,  including links to provide teachers with more detailed information about the various 

content, concepts, and strategies. 

This project was beneficial for our cycle two teachers, both for having time to collaborate and to 

share experiences, and for the opportunity for targeted professional development on key concepts 

that impact reading and writing.  Cycle two often feels in the middle and left out of training that is 

sometimes geared to early literacy for cycle one or exam prep in cycle three.  There is a need to 

ensure a smooth transition through the cycles and continuity of instruction on foundational skills 

from cycle one to cycle two.  A project of this nature provides teachers with needed professional 

development and collaborative time, and would benefit other cycle two teams across the province. 

Supporting Documents:  

Google Drive Folder 

https://drive.google.com/drive/u/0/folders/1ZiWGhnbKu7DXK0k-ImpHfhQ2-_9lDRVT 

 

Includes: 

• Professional development videos and articles shared during the PDIG 

• Infographic of the reading-writing connection 

• Elementary Cycle Two ELA Guidebook 

https://drive.google.com/drive/u/0/folders/1ZiWGhnbKu7DXK0k-ImpHfhQ2-_9lDRVT
https://drive.google.com/drive/u/0/folders/1ZiWGhnbKu7DXK0k-ImpHfhQ2-_9lDRVT

