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Project Description:  
 

Living in today's world surrounded by information and technology, students need to be 

competent communicators who are able to interpret, create, and use a wide variety of texts. 

Comprehension is central to effective communication. In order to comprehend and make 

meaning of the world around them, students must understand how language and words 

work. As communicators, they must develop strategies in order to critically analyze, make, 

or convey meaning. Students need to know that the skills, strategies, and behaviours they 

develop can be transferred to all content areas within school and beyond school.  

 

The purpose of this project was to inspire dialogue, reflection, and action as teachers to 

explore critical aspects of effective reading instruction. This project was beneficial for our 

school. It allowed us to meet, to work with a condultant, to gain expertise, and to share and 

align our vision of what reading instruction should include. As teachers, we were concerned 

by the increasing number of students who were on an adapted or modified program by the 

time they reached cycle 3 and we felt that our reading instruction was not meeting the needs 

of all students.  

 

Team Members Our Lady of Peace 
Elementary School 

Claudia Santangelo Pre K teacher/resource  

Cassandra Dubois Kindergarten Teacher  

Nathalie Guay 
(Project manager) 

Grade 1 teacher 

Amanjot Brar Grade ½ teacher 

Antonella Continelli Grade 2 teacher  

Bessy Tsakris  Grade 4 teacher 

Michelle Cortese Grade 4 teacher  

Steve Narine Grade 5 teacher 

Stephanie Larouche  Grade 6 teacher  

Tammie Agostino Grade ⅚ teacher 



This project allowed us to create a curriculum map that will help us align our reading 

instruction so that every teacher in the school knows what content should be taught at each 

grade level. Teachers also created a variety of lesson plans that address all aspects of 

reading instruction such as phonemic awareness, phonics/decoding skills, and 

comprehension strategies. Teachers looked into finding effective, research-based practices 

and tools in order to develop an understanding of reading instruction so that they have 

targeted interventions with students.  

 

Starting in October, we held monthly half day cycle meetings, which were attended by 

Caroline Erdos (speech language pathologist and pedagogical consultant at the Sir Wilfrid 

Laurier School Board).  

 

The project was carried out in the following manner: 

 

Day 1: Looking at the reading continuum (full day) 

We discussed Scarborough's reading rope and looked at all the strands or components of 

reading instruction that are necessary to create fluent and competent readers. We looked at 

a variety of reading continuums as well as progressions of learning for reading (by cycle). 

Using these continuums and POLs, we discussed what direction we would like our reading 

instruction to take and what content should be covered at each level in each of the 

areas/strands (phonological awareness, decoding/phonics, sight word recognition, 

morphological awareness, vocabulary, background knowledge, verbal reasoning, literacy 

knowledge). We created a reading curriculum map template for each cycle from K4/K5 to 

cycle 3. This was a "work in progress" and the curriculum map was revisited and updated 

throughout the duration of the project. 

 

Day 2: Assessment and Diagnostic Tools 

With the school board consultant, we explored and became familiar with several reading 

assessment tools (DRA, Fountas & Pinnell, PAST, DIBELS, TOWRE, ERDA, etc.). We 

looked at the pros and cons of DRA which is the assessment tool our school currently uses. 

We then came to a concensus and chose to continue to use DRA and to add DIBELS 

(Dynamic Indicators of Basic Early Literacy Skills 8th Edition, University of Oregon) as a 

school wide assessment tool. We felt this tool would give us data to reflect how our students 

were doing with phonemic awareness, phonics, and fluency skills. If we want to create 

readers who can comprehend and analyze what they read (in order to also read for 

enjoyment), then these basic literacy skills need to be strong. With the school board 

consultant's help, we learned more about DIBELS and practiced using it with students (she 

modeled for us using students in a grade 2 and 5 class). We also created an online tracking 

system that all teachers can use to enter the DIBELS results and track student progress 

from year to year (see Google file link at the end of the report). 



Day 3: Cracking the Reading Code  

We discussed best practices for teaching decoding strategies (K and cycle 1) and improving 

reading fluency (cycle 2).  We talked about the necessity of good decoding and fluency 

instruction because these skills help students to have better comprehension. During the K 

and cycle 1 meeting, we came up with a list of activities for phonemic awareness and 

phonics for whole group and small group sessions. We looked into ways of getting 

decodable texts to use in class and how to use them. We also talked about strategies for 

incorporating phonics into sight word instruction (heart words). The cycle 2 and 3 teachers 

talked about developing fluency and how to assess it. We came up with a list of 

activities/lessons to help students improve fluency (ex: partner reading, timed repeated 

reading, dyad reading, etc.). Finally, we looked at the results of our beginning of year 

student DIBELS assessments to see if we noticed patterns or areas of difficulty.  

 

Day 4: Comprehension Strategies - Vocabulary and Connections 

We discussed comprehension globally and then looked at best practices for teaching and 

developing personal connections to text (K and cycle 1) and vocabulary (cycle 2-3).  As a 

cycle team, we looked at various approaches and spoke about our favourite activities for 

these comprehension strategies. We then worked to create our own lesson plans to teach 

connections and vocabulary in the classroom (See Google File at the end of report).  

 

Day 5: Comprehension Strategies - Retelling/Summarizing 

We looked at evidence-based methods of boosting text comprehension.  The school board 

consultant shared an approach to teach main idea identification using paraphrasing and text 

structure instruction to help students comprehend non-fiction texts.  We also looked at how 

to implement dyad reading to help students build fluency. The K and cycle 1 team looked 

into best practices for retelling and identifying story elements. The cycle 2/3 team looked at 

strategies for summarizing. Each cycle team created lesson plans for this strategy.  

 

Day 6: Comprehension Strategies - Predicting and Questioning 

We discussed how to teach students to make predictions and also looked at effectively 

planning read-alouds to include appropriate stopping points and questioning. We looked at 

how to involve students in learning how to ask questions during their own reading. Each 

cycle team created lesson plans for this strategy (See Google File).  

 

 

Day 7: Comprehension Strategies - Making Inferences 

We looked at activities and lessons to teach students how to make inferences using text 

evidence (clues) and background knowledge. We also had a final look at our school reading 

curriculum map. Each cycle team created lesson plans for this strategy (See Google file). 

 



It was very valuable to have the opportunity to share ideas and learn from the school board 

consultant and each other. We appreciated having the time to plan lessons. Throughout the 

project we also had the chance to try the DIBELS assessment tool to evaluate our students 

progress. It was beneficial to be able to analyze the results of these assessments to see 

exactly what intervention our students need to become stronger readers. With DIBELS, we 

will be able to track student progress from term to term and throughout the grade levels. 

 

We experienced some challenges with the creation of the curriculum map. We realized that 

the creation of a curriculum map is a huge endeavor that requires a lot of time and 

collaboration. We wanted to include all ELA teachers in the process so we had to find other 

ways to release the teachers that were not part of this PDIG project. Teachers spent a lot of 

extra time (outside of the release time provided for this project) to add to the curriculum map 

and to create lessons. We realized that the curriculum map may remain a work in progress 

as we hope to continue to add to it in future years. Nevertheless, this will prove to be a 

useful document, especially as we welcome new teachers to our staff as it will allow any 

teacher to know exactly what has previously been taught and what remains to be explored 

with respect to reading instruction. It will also allow us to pinpoint where intervention may be 

useful for our struggling students.  We also hope that our curriculum map and bank of 

lesson plans will be a valuable resource for other ELA teachers.  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Project Goals:  
 

 

Goals  Degree of 
accomplishment  

Details 

Create a curriculum map for 
reading instruction for K4/5 to 
grade 6 

 Completed -We had originally planned to 
create a reading continuum 
but in the end, we felt a 
curriculum map would be 
more useful  
 
-See attached link in Google 
File (supporting documents).  

Chose an assessment and 
diagnostic tool (for reading) 

Completed -After looking at many 
assessment tools we chose 
DIBELS as a school-wide 
assessment and diagnostic 
tool (to complement DRA 
which we also use). 
 
-We created a results tracking 
form  
 
-See attached Google Files 
link (supporting documents). 

Create a bank of lesson 
plans/activities for reading skills 
and comprehension. 

●  Decoding 
●  Fluency   
●  Vocabulary and 

connections 
● Predicting and 

Questioning 
● Inferring  

 

Completed -Every cycle collaborated and 
created some lessons plans 
and activity ideas for each 
aspect of reading instruction.  
 
 -The lesson plans were saved 
in folders by topic/ level saved 
in a Google Drive file.  
 
-See attached Google File link 
(supporting documents). 

ELA and FSL Collaboration (to 
align curriculum and teaching 
approaches) 
 
 

Not attained 
 
 

 -Due to many lost PED days 
(due to snow days this year), 
we were not able to find a time 
for all teachers to meet (no 
remaining PED days and lack 
of additional funding for extra 
release time).  
 
-We plan to organize this for 
the following school year. 



Our project unfolded as planned for the most part. Unfortunately, we were unable find a 

time for ELA and FSL teachers to meet and collaborate. We had originally planned for 

this to happen on a PED day in the Spring. We wanted to be able to share our 

curriculum map and research with the French teachers in order to better align our 

curriculum and instruction. Our hope was that this would facilitate the transfer of reading 

knowledge in students. However, due to many lost PED days (due to snow days), this 

was not possible and there was no funding available for release. However, we plan to 

use some of the PED days in the following school year to allow ELA and FSL teachers a 

chance to collaborate and to align their reading curriculums.  

 
 

Project Outcomes: 

 

By the end of this project, we not only accumulated new and innovative resources, but 

we also shared best practices and each took away new teaching strategies to help 

improve reading skills and comprehension. We created a curriculum map for K4 to 

grade 6 and a small library of lesson plans that can be reused from year to year. These 

lessons can also be shown to new teachers in the coming years in order to demonstrate 

the type of reading instruction that is practiced at Our Lady of Peace School.  

  

As a school, we felt we were productive during our monthly meetings. With the 

collaboration of the school board pedagogical consultant, we were able to create 

lessons and acquire knowledge to help all students.  Doing a project of this magnitude 

took a big commitment from the teachers, and seeing it through to a successful ending 

has led to a wonderful sense of accomplishment on the part of the teachers. Using the 

additional DIBELS assessment tool allowed teachers to acquire a better understanding 

of where students experience learning difficulties and better plan specific intervention 

for our at-risk clientele. 
 

 

Reinvestments: 
 

Reading is the foundation of learning. Other teachers and schools are welcome to 

consult our curriculum map as a springboard for discussing what reading and reading 

comprehension looks like in their school. Our goal in creating these documents was to 

provide a guide for others. A Google Drive folder has been created to share supporting 

documents that were created during this PDIG. In the folder, you will find a curriculum 

map, a DIBELS results school-wide tracking form (editable), lesson plans for reading 

strategies, and any supporting documents that were used in the implementation of this 

project.   



We strongly encourage school teams to take part in the conversations needed to create 

a curriculum map. It is through professional conversations and with support of the ELA 

consultants that our team was able to create these documents.  

 

We would recommend the following points to ensure a smooth implementation: 

● ELA teams should take the time to consider and inventory good practices already 

taking place in their schools in order to map out the curriculum according to their 

school’s needs.  

● We strongly encourage school teams to take part in the conversations needed to 

create a curriculum map before thinking of lesson planning. The map serves as a 

guide to instruction and will help teachers determine which types of lessons they 

need.  

● Find a way to release all teachers to work with their cycle team to develop 

lessons and work through challenges.  A few of our teachers were not part of the 

original PDIG application, so we tried to find additional funding/arrangements to 

include them. A whole school approach and complete teacher “buy in” is key.  

 

 

Supporting Documents:  

 

Google Drive folder:  

https://drive.google.com/drive/folders/1MAwjEFMAmUCRz6Q_AQY91

2-yLqdInnOl?usp=sharing 

 

**Please see the attached documents in the folder mentioned above. 

● Reading Curriculum Maps: K4/K5, grade 1, grade 2, cycle 2, cycle 3 

● DIBELS Assessment Results Tracking spreadsheet (editable) 

○ This spreadsheet contains all the formulas to calculate composite scores 

and is colour-coded to allow easy analysis of results 

● DIBELS “cheat” sheet with a simple summary of each component of DIBELS 

(created by Caroline Erdos, SLP, Pedagogical consultant, SWLB) 

● Decision-Making Flow Chart – How to use DIBELS results to guide 

intervention/resource (created by Caroline Erdos) 

● Lesson Plans for each cycle for: Making connections, retelling/summarizing, 

making predictions and questioning, making inferences, vocabulary. 

 

 

Thank you to LCEEQ for making this project possible! 

 

https://drive.google.com/drive/folders/1MAwjEFMAmUCRz6Q_AQY912-yLqdInnOl?usp=sharing
https://drive.google.com/drive/folders/1MAwjEFMAmUCRz6Q_AQY912-yLqdInnOl?usp=sharing


 

 

 

 
 


