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Project description   

Having a PDIG during a pandemic is a challenging thing…who knew!? Substitution and 
“rolling waves” caused a need to change the meeting dates originally selected and limited access 
to classrooms complicated matters to meet all PDIG goals. The original date for our first meeting 
was October 8th but, due to substitution issues, had to be postponed to November 12th. In light of 
general substitution issues, and to respond to the schools’ requests, meetings scheduled for 
January 21st and March 18th were rescheduled to January 24th and Match 21st, respectively. 
Unfortunately, the second of our meetings, scheduled for January 24th had to be cancelled all 
together due to the 5th wave and new board-wide restriction.  

 The first meeting focused on the Introductory chapter, along with chapters 1 and 2. 
Conversations on the project as a whole (timeline and responsibilities) were followed by 
discussions on rich tasks and groupings during the first meeting. Recommended websites for rich 
tasks and using Johnsons’ Five Basic Elements of Group work were also discussed. Due to the 
changes required, as mentioned above, the second meeting was heavy with content as the 
remaining five chapters targeted for this project, chapters 3, 4, 5, 6, and 7, were reviewed and 
discussed. The implementation of the practices learned revealed some challenges in terms of 
student engagement and classroom-specific environments (tables, defronting classrooms) as well 
as challenges in instruction (rich-task use and teacher instructional habits like answering 
questions that stop the thinking process). 

Project goals and outcomes 

Our primary goal for this PDIG was to support teachers in transforming their 
mathematics classrooms into Thinking Classrooms. To do so we used Peter Liljedahl’s book 
Building Thinking Classrooms in Mathematics as the anchor for implementing a change in 
mathematics instruction within participating teachers’ classrooms. The first step involved 
providing a copy of the book to teachers. This was easily achieved before teachers left for the 
summer in 2021 and it gave them ample time to read the chapters targeted. However, due to 
Covid restrictions, the implementation process, another important aspect of this project, suffered 
as access to classes was limited. Nonetheless, teachers reported using many of the approaches’ 
recommended research-informed practices and noted a change in student engagement, albeit 
specific to a certain age group in one case; grade 8 and 9 students responded more positively to 
the innovative changes versus their grades 10 and 11 counterparts. Those students who were 
more used to “traditional instruction” (lined-desks, teachers transferring knowledge and 
worksheets) appearing to be more reluctant to change. This will hopefully be countered next year 
when the various practices are incorporated within the instructional process from the beginning 
of the school year. 



 

During that “quiet” time, I explored various materials to provide teachers with quality 
writeable vertical surfaces. The principals of the two secondary schools from where the teachers 
originated were contacted to be present with this option for vertical non-permanent surfaces. The 
principal at Howard S. Billings and the Consultant met and visited the classrooms at Howard S. 
Billings and determined how much material needed to be purchased. Since then, the material has 
been purchased and its installation is planned for the coming weeks.  This material will be used 
to cover existing blackboards and corkboards. Certain classrooms will also require the 
installation of extra permanent backing to increase the amount of vertical surface. Also, certain 
corkboards will require painting/repairing to ensure a quality installation of the writeable 
surfaces. The goal is to complete this preparation such that teachers can begin a dynamic 
implementation of the first seven practices of the approach at the beginning of the 2022-2023 
school year.  

Reinvestment 

 As mentioned above, part of the reinvestment of this project relies on the ability teachers 
will have to continue this project next year. As teachers acquire and strengthen their 
understanding of this approach and implement all 14 practices, they will also develop a hands-on 
understanding and will be able to share the challenges, both physical and instructional, that this 
approach has unveiled with teachers within the Board and in the Province at large. Further, 
combining that experience with the mathematical concepts that are part of the Progressions of 
Learning will provide these participants with practical, Quebec-specific knowledge, that will 
serve to ease its implementation for other teachers. As many members of the anglophone math 
community, MaST and LCEEQ, are supporting the use of Liljedahl’s approach, any experience 
gained will serve to facilitate the implementation process for future users. 
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