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Literacy Project Goals 

• To seamlessly incorporate language and emergent literacy into 
purposeful play-based learning, while keeping in mind all five areas 
of development.

• To develop practical ideas for global and targeted intervention

• To re-examine the tenets of an effective early literacy and language

• To plan play-based activities as the foundation and the classroom 
environment as a “third teacher”

• To highlight the transfer of language skills from the mother tongue to 
the second language and engage families in the development of 
children’s language and early literacy development

• To develop a deep understanding of phonological awareness and its 
importance in the development of early reading and writing skills 
and how to target these skills through play
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TALK 

The following activities & lesson will focus on phonological awareness, syllables, phonemic 
awareness, on-set and rime

For detailed lesson plans related to talk visit Appendix 1 & 2. 

Children “learn to talk” before they 
come to school, but to be successful in 
school, they must also develop skills in 

“talking to learn”
Trehearne, M., 2000. Nelson language arts, kindergarten. 1st ed.
Scarborough, Ont.: Nelson Thomson Learning, pp.183-184.

How to support Oral Language Development In your Children:

• Engage in meaningful conversations 
• Develop oral language through books
• Develop levelled appropriate and meaningful 

vocabulary 
• Play with words 
• Ensure that your language is at the child’s level 

so that communication can occur
• Avoid controlling and dominating the 

conversation
• Avoid grammatical corrections…



Literacy Focus: VocabularyLiteracy Focus: Talk

Learning Goal:
• I can use vocabulary words in an appropriate context.
• Je peux utiliser des mots connus dans un contexte.

• Je peux utiliser le vocabulaire du thème dans nos ateliers.

Structure/Activity:
• Lay out objects/pictures on flat surface
• Question prompts for assessing prior knowledge:

• What do you see?
• Have you seen these in real life?
• Where can you find this?
• Where do these items belong?

• Introduce the vocabulary and associate it to each item.
• Allow the students to repeat the vocabulary, make connections and observations.
• Have the students take a good look at the placement of each items.
• Close eyes- teacher removes 1 item
• What item was removed? 

Photos:
This can be done using technology (google slides/PowerPoint) or with tangible items/picture 
cards. 

Disappearing Item 



Literacy Focus: VocabularyLiteracy Focus: Talk

Learning Goal:
• I can use vocabulary words in an appropriate context.
• Je peux utiliser des mots connus dans un contexte.

• Je peux utiliser le vocabulaire du thème dans nos ateliers.

Structure/Activity:
• Once students are comfortable with the thematic words
• Split class into groups (2-3 groups)
• Lay out objects or images
• Call out 1 vocabulary word
• First student to retrieve item/tap it wins a point for their team

Photos:

Swat the word



Literacy Focus: VocabularyLiteracy Focus: Talk

Learning Goal:
• I can use vocabulary words in an appropriate context.

• Je peux utiliser des mots connus dans un contexte.
• Je peux utiliser le vocabulaire du thème dans nos ateliers. 

Structure/Activity:
• Hand out picture vocabulary cards (with 1 or 2 pictures)
• I have (picture a), who has (picture b)
• Person who has picture b should answer: I have (picture b) who has (picture c)

Photos:

I have… Who has



Literacy Focus: VocabularyLiteracy Focus: Talk

Learning Goal:
• I can use vocabulary words in an appropriate context.

• Je peux utiliser des mots connus dans un contexte.
• Je peux utiliser le vocabulaire du thème dans nos ateliers.

Structure/Activity:
• Monster = garbage can with a flap
• Every student has a vocabulary card
• The monster is hungry, he wants to eat ___________, who has ____________

• Vocabulary word
• Colour
• Shape
• Starts with___
• Has __ syllables

Photos:

The vocab monster 



Literacy Focus: Descriptive Language Literacy Focus: Talk

Learning Goal:
• I can use descriptive language to describe an item

• I can use deductive reasoning to guess the item that is being described

Structure/Activity:
• Show and tell /magic bag

• Using describing language/questions
• What does it look like
• What is it used for
• Where is it found
• What is it made of
• What category is it from 

Photos:

Show and tell/Magic Bag 



READ 

The following activities & lesson will focus comprehension, concepts of print, 
having a print rich environment, etc. 

For detailed lesson plans related to read visit Appendix 3 & 4. 

“Our primary goal is to help children 
see themselves as readers
whether they are reading 

conventionally or not”
-Fountas & Pinnell

Strategies for supporting reading in the preschool cycle:
• Promoting early literacy skills (concepts of print, print structure, 

directionality, text features), etc.) Fostering a love of books and curiosity 
about words and reading

• Print-rich environment
• Development of phonological awareness skills through play
• Implement games, activities, and materials that promote the love of 

reading, print concepts, and phonological awareness.
• Fostering comprehension strategies
• Fostering vocabulary development…



Literacy Focus: ComprehensionLiteracy Focus: Read

Learning Goal:
• I can retell the main events of a story with the help of the prompting retelling glove.

Structure/Activity:
• Make sure you have read the chosen text at least twice before engaging in this comprehension 

activity. The first time will allow them to get a sense of the theme and overall plot whereas the 
repeated reading of the same book will allow the children to already be familiar with the story 
and will allow them to dive deeper into characters, vocabulary used, message and meaning of 
the story, etc. 

• This glove will allow you to scaffold the children’s retelling of non-fiction and fiction books.
• Fiction: character(s), setting, problem, solution and favourite part 
• Non-fiction: Topic, facts (3 that they remember), I wonder 

Photos:

The retelling glove



Literacy Focus: Print-rich environmentLiteracy Focus: Read

Learning Goal:
• I can “read” and identify the labels/logos
• I can make connections to my everyday life

Structure/Activity:
• As part of a print-rich environment, we can tap into one of the first things that children learn 

to read is environmental print.

• Creating a word wall for each child to keep a record of all the “words” or logos that they 
recognize is encouraging any kind of “reading” that the students are doing.

• We should also make sure that the class is full of labels and words that the children can see 
and manipulate.

Photos:

Environmental Print



Literacy Focus: text featuresLiteracy Focus: Read

Learning Goal:
• I can “read”  by using text features (images, symbols, titles) to develop an understanding of 

the message being portrayed.  

Structure/Activity:
• You want to include as many opportunities for authentic reading activities as possible. Finding 

ways to show that we use reading and writing for a purpose will encourage your students to 
want to read and write

• Skills developed with authentic reading
• Reading left to right, top to bottom on a page
• Recognizing letters and symbols to construct meaning

Photos:

Authentic Reading



Literacy Focus: Dramatic playLiteracy Focus: Read

Learning Goal:
• can “read”  by using context clues (images, posters, symbols, objects) to develop an 

understanding of the message being portrayed.  

Structure/Activity:
• You want to include as many opportunities for authentic reading activities as possible

• Possible things you may want to include in your thematic dramatic play area: 
• Checklists
• Signs and related posters
• Flyers
• Symbols 
• Books related to theme
• Keyboards
• Props related to theme

Photos:

Reading through Dramatic Play 



Literacy Focus: Oral language development Literacy Focus: Read

Learning Goal:
• I can use deductive reason and prior knowledge to further understand a text

Structure/Activity:
• Dialogic reading is a systematic reading activity where the teacher intentionally focuses on 

building oral language through highlights vocabulary, asking questions and connecting the 
book to the children’s lives or the ending of the story to the beginning. 

• CROWD Prompts
• Completion prompts

• You leave a blank at the end of a sentence and get the child to fill it in. Completion prompts 
provide children with information about the structure of language that is critical to later 
reading.

• Recall prompts
• These are questions about what happened in a book a child has already read. Recall prompts 

help children in understanding story plot and in describing sequences of events.
• Open-ended prompts

• These prompts focus on the pictures in books. "Tell me what's happening in this picture." Open-
ended prompts help children increase their expressive fluency and attend to detail.

• Wh- prompts
• These prompts usually begin with what, where, when, why, and how questions. 

• Distancing prompts
• These ask children to relate the pictures or words in the book they are reading to experiences 

outside the book. Distancing prompts help children form a bridge between books and the real 
world, as well as helping with verbal fluency, conversational abilities, and narrative skills.

Photos:

Dialogic Reading



WRITE 

The following activities & lesson will focus comprehension, concepts of print, 
having a print rich environment, etc. 

For detailed lesson plans related to write visit Appendix 5 & 6. 

Writing in preschool is not about 
teaching writing, it’s about nurturing 

writers.” 
- Katie Wood Ray and Matt Glover

(Literacy Beginnings p. 154)

Developmental Stages of Writing:

…

Pre-Literate 

Emergent 

Transitional

Fluent



Literacy Focus: Pre-writing aidLiteracy Focus: Write

Learning Goal:
• I can complete the gross motor activities which will aid in strengthening my core, shoulders 

and arms.

Structure/Activity:
• Gross motor activities can take place in various forms to aid in core strength and shoulder and 

arm stability
• Jumping, running, dancing
• Yoga poses
• Pushing Games
• Walking a large ball up the wall
• Hand presses
• Chair Push-Ups
• Working on a vertical surface
• Working above-head while on floor

Photos:

Gross Motor Activities



Literacy Focus: Pre-writing aidLiteracy Focus: Write

Learning Goal:
• I can complete the fine motor activities which will aid in strengthening my hand and finger 

dexterity.

Structure/Activity:
• Fine motor activities can take place in various forms to aid in hand strength, muscle tone and 

finger dexterity 
• Clothespins 
• Tweezers and tongs
• Hole-punching activities 
• Opening and closing jars and containers
• Finger puppets
• Finger action songs 

Photos:

Fine Motor Activities



 

 

 
SWLSB Preschool Learning Activity Planner 

Date: Click or tap to enter a date. Learning Activity: Conversation Station Length of Learning Activity: Ongoing 
 

Learning Goals 
The children will… 

QEP Key Features & Observable 
Behaviours 

QEP Areas of Development 

Know Understand Do • (listen to other children when they express 
themselves 

• ask questions 
• use conventions of communication (e.g. look at the 

person who is speaking, wait their turn to speak) and 
in regards to speech (make requests, ask questions) 

☐ Physical and Motor: Motor Skills / Healthy Lifestyle Habits 
(The children will know that there are 
conventions to follow when talking 
with someone.) 

(The children will begin to understand 
their role in a conversation as well as 
the role of their partner.) 

The children will begin to use the 
conventions of communication (e.g. 
taking turns, listening, etc.) 

R Emotional: Self-Knowledge / Self-Confidence 

R Social: Sense of Belonging / Social Skills 

R Language: Oral Language / Written Language 

☐ Cognitive: Thinking Skills / Strategies 
 

Assessment of Learning Goals 

What tool will I use to collect data on the children’s learning? R Observation ☐ Child Output ☐ Child Feedback ☐ Checklist ☐ Other:  

How will I know the learning goal has been met? Ê How will I support those experiencing difficulty? Ê How will I extend the learning? Ê 
(The children will demonstrate some of the conventions, such as turn-taking, 
looking at the person speaking, asking questions, etc.) 

• Modeling: create conversation with children 
• Provide pictures or items that will inspire conversation 
• Scaffolding the conversation 
• For non-verbal child: use pictures to help the child share their message and provide 

the message for him/her 

(Invite the children to draw a picture or look through magazines and cutout picture to create 
conversation topics.) 

Types of Play 
What kind of play do I hope to see during this learning activity? 

Integrated Curriculum Connections Key Vocabulary 
What words need to be explicitly taught for clarity, connections, and/or vocabulary development? 

☐ Symbolic play ☐ Role play ☐ Arts education 
Turn-taking listening 

☐ 
Motor play 
(gross or fine motor) ☐ Socio-dramatic play ☐ Mathematics 

☐ Creative play ☐ Rough and tumble play R Second Language 
Eye contact Body language 

☐ Exploratory play R Social play R Literacy 

R Communication play ☐ Imaginative play ☐ Science and Technology 
  

☐ Other:  ☐ Social Sciences 

Routines and Expectations Differentiation / Adaptations Physical Setup Groupings 
(Expectations for the use of the Conversation Station: 

• Time spent in the center should be based on the children’s level of 
interest and ability 

• Center materials will be cleaned up and taken care of ) 

• Time spend there will vary depending on the ability of the children in the classroom 
• Support and scaffolding will be offered as needed 
• Non-verbal children could use images for support with the help of the adult 

verbalizing their thoughts for them 
 

R Carpet R Whole Group 

R Tables ☐ Small groups of  children 

☐ Outside R Pairs 

☐ Other:  ☐ Individuals 

 
  

Jessica Garon
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Materials / Manipulatives Use of Resource Personnel My Role Prior Knowledge/ Building Context 

images Story cards Loose parts (Adults will support the children in the center by modeling, asking 
questions, scaffolding when needed 

R Facilitator • (What does it look like when someone is listening to 
you? 

• What do you do when you are talking to someone? 
 

Items to spark a 
conversation 

Pictures of children in 
conversation puppets R Active Participant 

*Optional: device to 
record the 

conversations 
microphone  R Observer 

Hook / Introduction Body of the Lesson Questions to Promote Deeper Thinking Extension and Reinforcement of Learning 

☐ Read-Aloud       ☐ Guest Speaker      Lesson 1: 
• During circle time, show the children a funny or different 

image and ask them to tell what they see happening.  Ask 
questions to get them to reflect on what is happening in the 
picture, what might have happened before or after, etc. 
 

Lesson 2: 
• Choose a topic and model a conversation with another 

adult, to show how what listening looks like 
• Ask the children to practice with a partner 

Lesson 3:  
• Choose a topic and model a conversation with another 

adult, to show what eye contact looks like 
• Ask the children to practice with a partner 

Leeson 4:  
• Choose a topic and model a conversation with another 

adult, to show what turn-taking looks like 
• Ask the children to practice with a partner 

Lesson 5:  
• Choose a topic and model a conversation with another 

adult, to show what asking questions looks like  
• Create a list of the kinds of questions you can ask (i.e. Who? 

What? When? Where? How?) 
• Ask the children to practice with a partner 

Leeson 6:  
• Choose a topic and model a conversation with another 

adult, to show what agreeing or disagreeing looks like 
• Ask the children to practice with a partner 

Lesson 7:  
Set up the Conversation Station and introduce it to the children by 
modeling what happens in the center. 
 
Show them how to use the various tools (e.g. pictures, toys, etc.) to 
spark conversation. 
 
Show them how to refer to the pictures that demonstrate what it 
looks like to have a conversation. 
 
Invite different pairs of children to the Conversation Station to 
practice with you scaffolding them when necessary. 
 
Throughout the year, practice these skills during circle time.   

• (How do you know when someone has heard what 
you said? 

• What kinds of questions can you ask someone in a 
conversation (i.e. who? What? When? Where? Why? 
How?) 

• Practice asking each of the different kinds of questions 
• Practice strategies for extending a conversation such as 

restating what the person said for clarification, etc. R Image       ☐ Field trip       

R Object       ☐ Non-Fiction Text 

☐ Video Clip        R Other: Adults modeling a 
conversation 

       
 

Reflections on the Activity 
Was the activity successful?  

Why or Why not? 
What would I change for the next time? 



 

 

  

What surprised me? What are the next steps? 

  

    
  

É Additional Resources Ê 
 https://www.oise.utoronto.ca/balancedliteracydiet/Recipe/00160/ 

https://www.youtube.com/watch?v=xL9UmChZb8I&t=189s 
 

    
 

 Photo Corner  

     

 



 

 

 
SWLSB Preschool Learning Activity Planner 

Date: Click or tap to enter a date. Learning Activity: New Vocabulary Games Length of Learning Activity: 1 period 
 

Learning Goals 
The children will… 

QEP Key Features & Observable 
Behaviours 

QEP Areas of Development 

Know Understand Do Expands own vocabulary 
- Repeats words or expresses them as they hear them even 

if the full meeting is not understood  
- Uses vocabulary to refer to objects, actions or emotions 
- Discovers new words through interactions 

☐ Physical and Motor: Motor Skills / Healthy Lifestyle Habits 
(Students will know the vocabulary 
bank (based on theme).  

 Students will be able to associate 
vocabulary oral word to the appropriate 
picture. 

☐ Emotional: Self-Knowledge / Self-Confidence 

☐ Social: Sense of Belonging / Social Skills 

R Language: Oral Language / Written Language 

☐ Cognitive: Thinking Skills / Strategies 
 

Assessment of Learning Goals 

What tool will I use to collect data on the children’s learning? R Observation ☐ Child Output ☐ Child Feedback R Checklist ☐ Other:  

How will I know the learning goal has been met? Ê How will I support those experiencing difficulty? Ê How will I extend the learning? Ê 

(The students are able to identify the thematic vocabulary words. Provide them with a choice option (Is it (vocab word 1) or (vocab word 2) 
Provide them with the vocabulary word and ask them to repeat it 

Once the thematic vocabulary is learned the students will be expected to apply it during various 
symbolic play situations. Teacher will facilitate this by setting up various props to prompt the use of 
vocabulary.  

Types of Play 
What kind of play do I hope to see during this learning activity? 

Integrated Curriculum Connections Key Vocabulary 
What words need to be explicitly taught for clarity, connections, and/or vocabulary development? 

☐ Symbolic play ☐ Role play ☐ Arts education 
**specific to theme**  

R 
Motor play 
(gross or fine motor) ☐ Socio-dramatic play ☐ Mathematics 

☐ Creative play ☐ Rough and tumble play R Second Language 
  

☐ Exploratory play R Social play R Literacy 

R Communication play ☐ Imaginative play ☐ Science and Technology 
  

☐ Other:  ☐ Social Sciences 

Routines and Expectations Differentiation / Adaptations Physical Setup Groupings 

Review rules for games beforehand  
(Example: What are we allowed to swat with the fly swatter?)  

Create tiered groups with levelled vocabulary  R Carpet R Whole Group 

R Tables R Small groups of  children 

R Outside ☐ Pairs 

☐ Other:  ☐ Individuals 
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Materials / Manipulatives Use of Resource Personnel My Role Prior Knowledge/ Building Context 

Vocabulary 
cards/image/object Fly swatter Mini garbage can (Use this area to determine how you will effectively use other adults 

in the room (e.g. attendant, parent volunteer, etc.) R Facilitator When starting a new theme ask the class what words they 
associate with it/what they already know. This will give you a 
starting point to build your vocabulary bank.     ☐ Active Participant 

   R Observer 

Hook / Introduction Body of the Lesson Questions to Promote Deeper Thinking Extension and Reinforcement of Learning 

☐ Read-Aloud       ☐ Guest Speaker      
Possible activities suggested are as follows but not limited to:  

Disappearing item  

• Lay out objects/pictures on flat surface 
• Question prompts for assessing prior knowledge:  

o What do you see?  
o Have you seen these in real life?  
o Where can you find this?  
o Where do these items belong?  

• Introduce the vocabulary and associate it to each item.  
• Allow the students to repeat the vocabulary, make 

connections and observations.  
• Have the students take a good look at the placement of 

each item.  
• Close eyes- teacher removes 1 item 
• What item was removed? (Say vocab word out loud) 

Swat the vocab word 

• Once students are comfortable with the thematic words  
• Split class into groups (2-3 groups)  
• Lay out objects or images  
• Call out 1 vocabulary word 
• First student to retrieve item/tap it wins a point for their 

team  

I have____, Who has_____ 

• Hand out picture vocabulary cards (with 1 or 2 pictures)  
• I have (picture a), who has (picture b)  
• Person who has picture b should answer: I have (picture b) 

who has (picture c)  

Feed the monster  

• Monster = garbage can with a flap (decorated as monster) 
• Every student has a vocabulary card  
• The monster is hungry, he wants to eat a (vocab word), 

who has the (vocab word)  
• The monster is hungry, he wants to eat [ a purple 

item/fruit/round item (other descriptive words)] 
• The monster is hungry, he wants to eat( an object that 

starts with the ___ sound) 
 

• : What do you see?  
• Have you seen these in real life?  
• Where can you find this?  
• Where do these items belong?  

 

Once the thematic vocabulary is learned the students will be 
expected to apply it during various symbolic play situations. 
Teacher will facilitate this by setting up various props to prompt 
the use of vocabulary. 

☐ Image       ☐ Field trip       

☐ Object       ☐ Non-Fiction Text 

☐ Video Clip        R Other: Game  

       
 



 

 

Reflections on the Activity 
Was the activity successful?  

Why or Why not? 
What would I change for the next time? 

  

What surprised me? What are the next steps? 

  

        
 

 Photo Corner  

 

   

 

 
 

        

 
 



 

 

 

 
SWLSB Preschool Learning Activity Planner 

Date: Click or tap to enter a date. Learning Activity: Environmental Print Length of Learning Activity: 2-3 weeks 
 

Learning Goals 
The children will… 

QEP Key Features & Observable 
Behaviours 

QEP Areas of Development 

Know Understand Do Language Development: Written Language 
 

- Interacts with written language 
 

Observable Behaviours; 
- Reuse vocabulary in symbolic play 
- Make connections between oral and written language 
- Recognize logos in their environment 
- Look for written words in their environment 

☐ Physical and Motor: Motor Skills / Healthy Lifestyle Habits 
The children will begin to recognize 
logos in their environment. 

The children will recognize that logos 
are everywhere in their daily lives. 

The children will use the environmental 
print in their play. ☐ Emotional: Self-Knowledge / Self-Confidence 

☐ Social: Sense of Belonging / Social Skills 

☑ Language: Oral Language / Written Language 

☐ Cognitive: Thinking Skills / Strategies 
 

Assessment of Learning Goals 
What tool will I use to collect data on the children’s 
learning? ☑ Observation ☑ Child Output ☐ Child Feedback ☐ Checklist ☐ Other:  

How will I know the learning goal has been met? � How will I support those experiencing difficulty? � How will I extend the learning? � 
The children will verbalize their recognition of logos in their play during 
dramatic play or in the art center. 

- Join the children in their play and highlight the words and logos to help reinforce the 
vocabulary. 

- Use classifying games (i.e. cereals, cookies, restaurants, clothing stores, etc.) 
 

- Bring their attention to the letters that make up the words in the environmental print (ie. 
Frosted Flakes have the letter “f’ at the beginning of each word.) 
Make a class book and invite the children to read it.  Ask the children who are ready to look 
for letters in the print.  

Types of Play 
What kind of play do I hope to see during this learning activity? Integrated Curriculum Connections 

Key Vocabulary 
What words need to be explicitly taught for clarity, connections, and/or vocabulary 

development? 

☑ Symbolic play ☐ Role play ☐ Arts education *Vocabulary will depend on the environmental 
print you choose  

☐ 
Motor play 
(gross or fine motor) ☑ Socio-dramatic play ☐ Mathematics 

☑ Creative play ☐ Rough and tumble play ☑ Second Language 
  

☐ Exploratory play ☑ Social play ☑ Literacy 

☑ Communication play ☑ Imaginative play ☐ Science and Technology 
  

☐ Other:  ☐ Social Sciences 

Routines and Expectations Differentiation / Adaptations Physical Setup Groupings 
 - Small pictures of the environmental prints to play games such as memory, flash 

cards, etc. in a more one-on-one manner 
- Include the pictures in the dramatic play area to support the children who may need 

extra scaffolding 
 

☑ Carpet ☑ Whole Group 

☐ Tables ☑ Small groups of  children 

☐ Outside ☐ Pairs 

☑ Other: 
Dramatic play  
Art area 
Class library  

☐ Individuals 

Jessica Garon
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Materials / Manipulatives Use of Resource Personnel My Role Prior Knowledge/ Building Context 
Various environmental 

prints   - The attendant will reinforce the words during play. 
- Parents will be encouraged to send in various forms of 

environmental print. 
- Attendant may work closely with the children who need 

more scaffolding by playing games or working one-to-one 
or in small groups with specific children. 

 

☑ Facilitator Show the children various images of environmental print to see 
which they recognize and bring to their attention what they are 
and how they know them.  Use of the smartboard to show 
images or bring in real print (i.e. cereal boxes, etc.). 

Various food boxes   ☑ Active Participant 

Various toy packing 
(e.g. Disney, Hot 

Wheels, etc.) 
  ☑ Observer 

Hook / Introduction Body of the Lesson Questions to Promote Deeper Thinking Extension and Reinforcement of Learning 

☐ Read-Aloud       ☐ Guest Speaker      - Bring in many examples of environmental print (this can be 
food, road signs, store logos, etc.) 

- Send a letter to the parents explaining what environmental 
print is, why it is important, and how they can use it to 
support early literacy at home.  Ask that they send in some 
samples. 

- Invite the children to have a little show and tell with the 
print they brought in. 

- Place the environmental print on a wall for display and 
reference 

- Create a grocery store in the dramatic play and add the 
food packages 

- Add small scale road signs to add the block area 
- Create a class book with images of the environmental print 

(possibly invite the children to draw various logos or signs) 
- Go on an environmental print hunt throughout the 

neighborhood 
-   

- What do you notice about these pictures? 
- What do you think these pictures are telling us? 
- How can you read these pictures? 
- What do you see in these pictures? 
-  

- Create puzzles out of cereal boxes, etc. 
- Have the children create their own road signs, etc. 
- Have the kids create a logo to represent their class or 

themselves, etc. 
- Have the children take pictures of various 

environmental print that they encounter in their daily 
lives. 

- Give a child a flashlight and ask them to shine the light 
on the prints they know and name them. 

- Create a memory game with environmental print. 
 
Useful links: 

- https://kindergartenchaos.com/using-environmental-
print-in-the-classroom/ 

- https://www.readingrockets.org/article/environmenta
l-print 

- https://www.pre-kpages.com/environmental_print/ 
-   

☑ Image       ☐ Field trip       

☑ Object       ☐ Non-Fiction Text 

☐ Video Clip        ☐ Other:  

       
 

Reflections on the Activity 
Was the activity successful?  

Why or Why not? What would I change for the next time? 
  

What surprised me? What are the next steps? 
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SWLSB Preschool Learning Activity Planner 

Date: Click or tap to enter a date. Learning Activity: Creating a meaningful vocabulary bank  Length of Learning Activity: 3 periods  
 

Learning Goals 
The children will… 

QEP Key Features & Observable 
Behaviours 

QEP Areas of Development 

Know Understand Do Develops phonological awareness  ☐ Physical and Motor: Motor Skills / Healthy Lifestyle Habits 
Words are made up of parts Words are broken into syllables 

Recognize that certain words begin or 
end with the same phoneme 
 

Create a vocabulary bank  
 ☐ Emotional: Self-Knowledge / Self-Confidence 

☐ Social: Sense of Belonging / Social Skills 

R Language: Oral Language / Written Language 

☐ Cognitive: Thinking Skills / Strategies 
 

Assessment of Learning Goals 
What tool will I use to collect data on the children’s 
learning? R Observation ☐ Child Output ☐ Child Feedback ☐ Checklist ☐ Other:  

How will I know the learning goal has been met? � How will I support those experiencing difficulty? � How will I extend the learning? � 
Students are able to break down a word into correct number of syllables 
Students can identify the beginning and end phoneme in a word 
Students are able to identify an important word in a sentence or paragraph 

Scaffold by including images, using the vocabulary in other contexts to create meaning, 
repetition.  

Read the book “The Word Collector” by Peter H. Reynolds 
- Extension activities based on the book can be: 

- Go on a word collecting hunt (Write the room or environment) 
- What does my word mean? Can I use it in a sentence? 

- The power of words (discussion)  
 

Types of Play 
What kind of play do I hope to see during this learning activity? Integrated Curriculum Connections 

Key Vocabulary 
What words need to be explicitly taught for clarity, connections, and/or vocabulary 

development? 

☐ Symbolic play ☐ Role play ☐ Arts education 
Syllables “Important” words 

R 
Motor play 
(gross or fine motor) ☐ Socio-dramatic play ☐ Mathematics 

☐ Creative play ☐ Rough and tumble play R Second Language 
  

☐ Exploratory play R Social play R Literacy 

R Communication play ☐ Imaginative play ☐ Science and Technology 
  

☐ Other:  ☐ Social Sciences 

Routines and Expectations Differentiation / Adaptations Physical Setup Groupings 
 Use of images to accompany the text on post-its/printed cards R Carpet R Whole Group 

☐ Tables ☐ Small groups of  children 

☐ Outside R Pairs 

☐ Other:  ☐ Individuals 

Jessica Garon
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Materials / Manipulatives Use of Resource Personnel My Role Prior Knowledge/ Building Context 
Text (fiction/non 

fiction)   Attendant can assist in small groups/students who need support R Facilitator Have letters to manipulate and ask students to identify the 
letters they know. What sounds are we familiar with? What 
letters are in your name? In your friend’s name?  Whiteboard   ☐ Active Participant 

Post-its   ☐ Observer 

Hook / Introduction Body of the Lesson Questions to Promote Deeper Thinking Extension and Reinforcement of Learning 

R Read-Aloud       ☐ Guest Speaker      Choose a text to read to the students (fiction or non-fiction book) 
-Do a first reading of the text with students  
-Next tell students to take out their special goggles (use their hands 
to make binoculars to look through) as we will be finding important 
words 
-Read text again and ask students to look/listen carefully for words 
to build a vocabulary bank 
-Write these words on the whiteboard as they are found 
 
Using the vocabulary bank as a base, here are some activities that 
can be done:  

- Syllable gross motor movement game 
- Based on the number of syllables they will need 

to perform a gross motor movement: 
- 1 syllable= lunges 
- 2 syllables= jumping jacks 
- 3 syllables= high knees  
- 4 syllables= squats  

- Vocab word sort 
- Can you find two words that start with the letter 

______? Students can come up to circle the 
words in the same color dry-erase marker. 

- Teacher can re-copy vocab words onto post-its 
and hide the post-its around the classroom (can 
also be a printed image with word written 
underneath) 

- Students will go on a scavenger hunt to find a 
word and match with a partner (ex: find a friend 
who’s word starts with the same letter as 
yours/find a friend who’s word ends with the 
same letter as yours/find a friend who’s word has 
the same number of syllables as you)  

 

-What makes a word important/how do we know if a word in 
a sentence is important? 
 

Once students have mastered syllables, we will move on to 
blending sounds and diagraphs.  

☐ Image       ☐ Field trip       

☐ Object       ☐ Non-Fiction Text 

☐ Video Clip        ☐ Other:  

       
 

Reflections on the Activity 
Was the activity successful?  

Why or Why not? What would I change for the next time? 



 

 

  

What surprised me? What are the next steps? 
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SWLSB Preschool Learning Activity Planner 

Date: Click or tap to enter a date. Learning Activity: Visual Representation of Story  Length of Learning Activity: 5 periods 
 

Learning Goals 
The children will… 

QEP Key Features & Observable 
Behaviours 

QEP Areas of Development 

Know Understand Do Interacts verbally and non-verbally & written language  
Demonstrates understanding  
Uses reasoning skills & imagination  

☐ Physical and Motor: Motor Skills / Healthy Lifestyle Habits 
 The students will understand that a 

story has a beginning, a middle and an 
end. 

The students will visually represent a 
story (by mapping it out chronologically 
and labelling events when possible) 
based on a teacher prompt (image, 
statement, question…) 

☐ Emotional: Self-Knowledge / Self-Confidence 

R Social: Sense of Belonging / Social Skills 

R Language: Oral Language / Written Language 

R Cognitive: Thinking Skills / Strategies 
 

Assessment of Learning Goals 

What tool will I use to collect data on the children’s learning? ☐ Observation R Child Output ☐ Child Feedback ☐ Checklist ☐ Other:  

How will I know the learning goal has been met? Ê How will I support those experiencing difficulty? Ê How will I extend the learning? Ê 

The student can produce a product that has a beginning, a middle and an end.  (By asking them guiding questions: what happens next in your story? What has happened 
right before this image?  
For the students that aren’t able to label their story events the teacher will scribe. 

By not providing a picture prompt the students are expected to create their own story.  

Types of Play 
What kind of play do I hope to see during this learning activity? 

Integrated Curriculum Connections Key Vocabulary 
What words need to be explicitly taught for clarity, connections, and/or vocabulary development? 

☐ Symbolic play ☐ Role play R Arts education 
chronological   

☐ 
Motor play 
(gross or fine motor) ☐ Socio-dramatic play ☐ Mathematics 

☐ Creative play ☐ Rough and tumble play R Second Language 
label  

☐ Exploratory play ☐ Social play R Literacy 

☐ Communication play ☐ Imaginative play ☐ Science and Technology 
  

☐ Other:  ☐ Social Sciences 

Routines and Expectations Differentiation / Adaptations Physical Setup Groupings 

• Criss cross apple sauce at the carpet area  
• Raise hand/use magic story telling wand when wanting to add to the 

story  
• Respect all friends ideas 

 

• For struggling students provide more support and ask more guiding questions when 
they provide ideas  

R Carpet R Whole Group 

☐ Tables R Small groups of  children 

☐ Outside ☐ Pairs 

☐ Other:  ☐ Individuals 

 
  

Jessica Garon
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Materials / Manipulatives Use of Resource Personnel My Role Prior Knowledge/ Building Context 

Chart paper  Writing tools  Picture prompt (if 
needed) 

(Attendant can be present to assist with any behavior or classroom 
management  R Facilitator Vocabulary bank based on theme of prompt (Ex: If picture 

prompt is kids building a snow man, vocabulary includes winter, 
snow, ice, ect..)  
Students have been exposed to books and that stories are 
broken up into parts. 

   ☐ Active Participant 

   ☐ Observer 

Hook / Introduction Body of the Lesson Questions to Promote Deeper Thinking Extension and Reinforcement of Learning 

☐ Read-Aloud       ☐ Guest Speaker      • PART 1: Class Discussion-Story Setting (orally-whole class) 
Show the children a picture and have them make a 
storyline about the picture as a class  

o Prompts:  
§ Look at the picture. What time of the 

year is it? How are they dressed? How 
many friends are there? What do we 
think the weather is like? (Discuss 
setting further) 

§ What is happening in this picture?  
 

• PART 2: Class Discussion- Story creation (whole class) 
Use this picture (same as above) and have them create 
the story  

o Prompts:  
§ What will happen next?  
§ What do you think happened right 

before this image? 
 

• PART 3: Visual representation on chart paper (whole class) 
Visually represent the story we have created in order of 
events (whole class) 

o Draw picture in chronological order from top of 
page to bottom (students can come up to draw 
elements of the story) 

o Using dotted lines to map the elements of the 
story  

o Possible words or letters to label the 
events (students can come up to label various 
elements)  

 
 

- Can you tell me more about this?  
- Who was there?  
- What do you see?  
- What do you hear?  
- What time of day did this take place?  
- Where does this take place?  

• PART 4: Visual representation of story (individually) 
Visually represent a story individually using a new 
picture prompt  

o Draw picture in chronological order from top 
of page to bottom 

o Using dotted lines to map the elements of the 
story  

o Possible words or letters to label the events 
  

• PART 5: Visual representation of OWN story  
Visually represent a story that they have created 
(individually) 

o Draw picture in chronological order from top 
of page to bottom 

o Using dotted lines to map the elements of the 
story  

o Possible words or letters to label the events  
 

R Image       ☐ Field trip       

☐ Object       ☐ Non-Fiction Text 

☐ Video Clip        ☐ Other:  

       
 

Reflections on the Activity 
Was the activity successful?  

Why or Why not? 
What would I change for the next time? 

  

What surprised me? What are the next steps? 



 

 

  

        
 

 Photo Corner  

     
 

 
        

 
 



 

 

 
SWLSB Preschool Learning Activity Planner 

Date: Click or tap to enter a date. Learning Activity: Brown Bear, Brown Bear Length of Learning Activity: 30 minutes 
 

Learning Goals 
The children will… 

QEP Key Features & Observable 
Behaviours 

QEP Areas of Development 

Know Understand Do ( 
• show interest in books and other written media 
• show their understanding of stories read aloud to them 
• recognize their first name, other first names or other written words 
• produce texts individually or in small groups by attempting to write or by dictating to an adult, and 

participate in writing stories as a class 

 

☐ Physical and Motor: Motor Skills / Healthy Lifestyle Habits 
The children will know how to write 
their own names 
 
The children will know what the roles 
of the author and illustrator are.  

(The children will understand the 
structure of the story, Brown Bear, 
Brown Bear, by Eric Carle. 

The children will be able to reproduce the 
sequence/ repetition of the story. 
 
The children will use their imaginations to 
create a character for the class book. 
) 

☐ Emotional: Self-Knowledge / Self-Confidence 

☐ Social: Sense of Belonging / Social Skills 

R Language: Oral Language / Written Language 

☐ Cognitive: Thinking Skills / Strategies 

 

Assessment of Learning Goals 

What tool will I use to collect data on the children’s learning? ☐ Observation ☐ Child Output R Child Feedback ☐ Checklist ☐ Other:  

How will I know the learning goal has been met? Ê How will I support those experiencing difficulty? Ê How will I extend the learning? Ê 
(The children will write their name twice. 
 
The children will draw a character. 
 
The children will attempt to read the class book based on the predictable 
sequence of the story. 

• (Providing books or images to help inspire the children who struggle with what to 
draw. 

• Provide vocabulary cards to help with writing words. 
• Scribe for the children who struggle to write 

) 

• (Encourage the children who are ready to write the words that they hear 
• Add blank, pre-assembled pages to the writing center to encourage the children to make their 

own books.) 

Types of Play 
What kind of play do I hope to see during this learning activity? 

Integrated Curriculum Connections Key Vocabulary 
What words need to be explicitly taught for clarity, connections, and/or vocabulary development? 

☐ Symbolic play ☐ Role play R Arts education 
 author illustrator 

R 
Motor play 
(gross or fine motor) ☐ Socio-dramatic play ☐ Mathematics 

☐ Creative play ☐ Rough and tumble play R Second Language 
Title page  

☐ Exploratory play ☐ Social play R Literacy 

R Communication play R Imaginative play ☐ Science and Technology 
  

☐ Other:  ☐ Social Sciences 

Routines and Expectations Differentiation / Adaptations Physical Setup Groupings 

• Establish routines for listening to the story 
• During think/pair/share, allow the children to get up and move to 

another place in the class 
• Establish routines for gathering materials (crayons, etc.) 
• Establish expectations for asking for help and what to do when they 

are finished.) 

• (Select classmate’s name based on the child’s level of ability to write (i.e.. give a 
shorter name to a child who struggles to write and a longer name to the child who 
is adept at writing). 

• Write the name once for a child who struggles somewhat 
• Invite a child to write the first letter of their classmate’s name if they really struggle 
• Scribe for those who cannot write yet) 

R Carpet R Whole Group 

R Tables ☐ Small groups of  children 

☐ Outside R Pairs 

☐ Other:  R Individuals 
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Materials / Manipulatives Use of Resource Personnel My Role Prior Knowledge/ Building Context 
Brown Bear, Brown 
Bear by Eric Carle Prepared class page pencils • help to scribe 

• help to inspire children with what to draw R Facilitator (What do you know about authors and illustrators?) 

Crayons or markers Images of different 
things to inspire  Chart paper R Active Participant 

System to bind the 
book   R Observer 

Hook / Introduction Body of the Lesson Questions to Promote Deeper Thinking Extension and Reinforcement of Learning 

R Read-Aloud       ☐ Guest Speaker      • (Day 1: 
• Read the story Brown Bear, Brown Bear by Eric Carle 
• Day 2: 
• Review the story 
• Do a “Think/Pair/Share and ask the kids to think about 

what they see?) 
• Return to the circle and have the children “rehearse” the 

story by calling on a friend to tell what they see (i.e. Jessica, 
Jessica, what do you see?  Jessica answers “I see a pink 
bunny looking at me.  Mark, Mark what do you see?” etc. 

• Day 3: 
• Model the class book page on chart paper and ask children 

to brainstorm what they would like to add to the class 
book. 

• Distribute prepared pages (see attachment) and a friend’s 
name card to each child and invite them to create a page 
for the class book. 

(Ask questions to draw out more details in their drawings (e.g 
“What kind of dog do you see?  What color is it? What shape 
is it?  What is it doing?”, etc. 
 
 

• (Encourage the children who are ready to write the 
words that they hear 

• Add blank, pre-assembled pages to the writing center to 
encourage the children to make their own books.)) 

☐ Image       ☐ Field trip       

☐ Object       ☐ Non-Fiction Text 

☐ Video Clip        ☐ Other:  

       
 

Reflections on the Activity 
Was the activity successful?  

Why or Why not? 
What would I change for the next time? 

  

What surprised me? What are the next steps? 

  

    
  

É Additional Resources Ê 
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