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Project Description: 

The Huntingdon Adult Education and Community Centre (HAECC) is currently developing and 
implementing a Semi-Skilled Training Program. For simplicity and branding purposes, we diecdeic 
to call the program “Work-Ready”. The Work-Ready program consists of 450 hours of General 
Training broken down into the following;  

-200 hours in language of instruction (French or English), 
-100 hours in second language (French or English) , 
-150 hours in Mathematics, 
 
And 450 hours of Practical Training broken down into the following: 
 
-75 hours of Work preparation,  
-375 hours of a work placement.  
 
Upon completion of these hours, individuals receive a Training Certificate for a Semi-Skilled Trade 
(TCST). 
 
The New Frontiers School Board has hired a project coordinator to develop the program to meet 
the needs and realities of the centre and the student population. This new program is tailored to 
many of HAECC`s current students and many students coming from our feeder schools. There is 
a high importance to be able to offer a service to our students where they can complete both 
academics and prepare for the workforce.  Given that this program is completely new within the 
Continuing Education Department, the HAECC team behind its implementation needed time to 
meet, discuss, plan, and develop aspects of this program. Though the entire team knew what the 
program looked like on paper, we needed time to mold it into our reality. The PDIG allowed us 
to meet 4 separate times, to complete this process.  

Needs Assessment: 

HAECC and its surrounding communities, have many young adults that do not fit the criteria for 
our regular Adult General Education programming or our Social Integration Service programming; 
they fall somewhere in-between. As a generalization, many of these individuals have not finished 
high school, have low levels of literacy, and simply do not want to return to school for 5 years to 
obtain a high school diploma. However, they are perfectly capable, with the right academic levels 
and additional help, to pass certain courses and complete a work-stage placement. Within our 
local communities, there is a major shortage of hands-on, skilled workers. Businesses are looking 
everywhere for workers that can assist on a farm, in a garage, in a factory or even local grocery 
stores. Most of these jobs consist of completing tasks that are recognized as semi-skilled trades; 



often repetitive work that typically takes a few months to master the skill set. Given these two 
needs, one within our school board and the other in our local communities, the Work-Ready 
program at HAECC would successfully meet the needs of the English-speaking population. 

 

Project Goals: 

The main goal of this PDIG was to leave with a better and clearer understanding of the Work-
Ready Program at HAECC. Additionally, we wanted to establish which tools and resources needed 
to be developed for both the teachers and the students, specifically regarding practicums. In 
retrospect, our goals were quite large and too vague, as it involved a lot of “homework” to bring 
back into our sessions to discuss and solidify. To achieve our main goal, throughout our four 
sessions, we needed to: 

- Understand each other’s strengths and weaknesses, 
- Deconstruct our fears and anxieties,  
- Answer all burning questions concerning the program’s implementation,  
- Establish what the program will look like and how it will be implemented on a weekly 

basis, 
- Go through Grade 7 and Grade 8 materials for English, Math, and French as a Second 

Language, 
- Construct SVI course content to be individualized and self-guided, 
- Develop Practicum resources and learn how to use them. 
- Discuss pedagogy and connecting it to the workforce with consultants from Equipe Choc 

and our Ped. Consultant, 
- Find and familiarize ourselves with alternative, online learning platforms for students, 
- Visit and discuss with other School boards and/or Service centres who are offering this 

program 

For more detailed description of how we did this, and what we covered at each PDIG session, 
please refer to the Journal Entries in Appendix A.  

Changes and Realistic Implementation: 

Our project had several changes; however, even though we deviated from the original plan, most 
changes were for the better of the team and the project. There were two main reasons for the 
changes; a new COVID wave and the team’s decisions to redirect our plans to better meet the 
needs of the group. 

Our first PDIG went according to plan and allowed us to get to know each other as a team. We 
then established what each individual’s role within the program would be and more specifically, 
within the PDIG.  



Our second PDIG was supposed to be a time to create pedagogical content for the new Grade 7 
and 8 materials, as our teachers are not familiarized with teaching with these grade levels. 
However, after looking at the adult education SOFAD books, the teachers felt confident in 
teaching the material given to them. Most of our time instead consisted of looking into the SVI 
courses, establishing which ones we would offer, and connecting them to a PRS course. They 
looked for more guidance from Equipe Choc, in how to connect course content to the realities of 
the workforce. This session ended up being less structured and consisted of more conversation 
than content creation. It was at this session that the team decided to redirect our next two PDIG 
meetings. Originally, we were supposed to create, solidify, and wrap up academic development 
and practicum resources. However, the team felt their time would be better used if they could 
visit other adult centres who offer the same program. We would then see what has been done, 
what works and does not, and come back to build and implement it at HAECC. 

We reached out to Lester B. Person and English Montreal School Board to set up a visit. Then, 
COVID hit Quebec hard once again and everything got shut down. We were unable to go into 
other centres and visit their programs. For our 3rd PDIG session, we managed to set up a virtual 
meeting with Lester B Person, with Matthew Kennedy and his team, and discuss their program. 
Our team walked away with an enlightened understanding of the program, and additional 
possibilities for our centre.  

Unfortunately, for our last PDIG we were unable to book a virtual meeting with the EMSB team. 
We then decided to meet in house and go over all the practicum content that had been 
developed by the Project Development Officer. The team practiced how to use it and where to 
access it. They walked away with a better understanding of the practical training component of 
the program, and how practicums are to look within HAECC.  

Even with all the changes, the team was able to meet many of its original project goals. It attests 
to our abilities to grow and adapt to the needs of the team and the center.  

Project outcomes: 

We were able to take a theoretical program and develop a program that will work for our centre. 
The team walked away understanding the ins and outs of the program and how it is going to be 
implemented. They were able to take the time to prepare for the academic component, but more 
importantly, the practical training. HAECC currently has two students enrolled in this program, 
and we are going to be ale to see if the tools and resources we developed, and our understanding 
of the program implementation, will work on a larger scale.  

Sustainability 

While developing the program, we created tools and content online that can be used on a yearly 
basis, by all students. Online content allows the teachers to continuously adapt and change things 
to better suit the program and its students, making it more sustainable. The program itself  offers 
students the opportunity to upgrade their level of education and help them enter the workforce 



by connecting them with local employers. This will help both with student success and local 
employment. The program can be completed in 1 year, but given our individualized and flexible 
scheduling, students can complete the course at their own pace; it looks at the long-term picture. 

Transferability 

Our team worked with three other English school boards who offer a similar program. Two of 
these school boards are also newly implementing the Certification for a TCST. This attests to the 
fact that the NFSB and specifically, HAECC and its surrounding communities, are not the only ones 
in the English Educational Community that are trying to reduce a gap between the youth and 
adult sectors and the offers of service being offered. The need to be able to give adults the 
opportunity to continue their academics, but also help them gain meaningful employment, has 
become the reality of many schools, centers and communities. While presenting this program, 
both secondary schools within our school board supported the project, because it gave students 
a new pathway in the adult sector. Additional meetings were even held between the project 
development officer and WOTP representatives from the youth sector- the project addresses the 
needs of many of our students.  

Reinvestment: 

Our team collaborated with other English School Boards who offer a similar program for adult 
learners. Through this collaboration, the NFSB team is willing and able to share the SVI course 
content that is created, along with collaborating on practicum tools and resources. Offering this 
program in this area, helps the larger English educational community obtain more opportunities 
to share and professionally develop. Thanks to our PDIG sessions, we were able to reach out to 
other school boards and share our developed resources and experiences, and vice versa. Since 
many English School Boards are newly implementing the Semi-Skilled Training Certificate, a 
meeting was organized where a representative from each team discussed how we can share our 
expertise with the larger English Educational Community and amongst each other.  

  



Appendix A: Journal Entries  

1st Session: October 27th 2021, half day  

Opening Remarks: What is this groups purpose? As the academic teachers, they needed more 
time allocated to understand the ins and outs of the Work-Ready program and how ti will be 
implemented into their schedules and/or classrooms. What does success look like for us? Have a 
complete Schedule that accommodates both AGE and Work-Ready Students, one not hindering 
the other in the centre.  

Take a Stand Activity:   Understanding teacher’s strengths and weaknesses regarding the Work-
Ready program and what we need to work on. All teachers were read aloud a statement and they 
needed to stand on a spectrum of "completely agree - completely disagree". They then discussed 
their answers.  

Go through the Work-Ready Power Point again 

Stinky Fish Activity – deconstructing fears, concerns, and anxieties. Teachers were asked to write 
down on their fears, concerns and anxieties concerning the Work-Ready program 
implementation. We then read them aloud and deconstructed them one-by one. Establishing 
what could be done internally to prohibit those situations from happening or simply clarifying 
false impressions. 

Burning Questions: Establishing them and hopefully answering them. The project Development 
Officer came with some questions she needed answered by the AGE teachers.  A major part we 
need to work on/ develop is the "75 hours of work ready prep" and WHAT they will look like in 
the program. Development Officer in inquiring what it looks like in other programs and will reach 
out to community organizations.  

Establishing what the program will realistically look like in our centre on weekly basis: Teachers 
would like for Work-Ready students to be integrated into the AGE schedule for about 3 days a 
week (for now, until there are is a large amount of students in the Work-Ready). The other two 
days a week the students are on work placement stages and the special Ed can accompany them, 
while teachers stay in class and continue to work with AGE students. Teachers and the special 
Ed. tech. will touch base on a weekly basis with students on how their practicum is going- ironing 
out any details.  

Go through pedagogical resources from Kelly: Teachers do not have many questions concerning 
the courses, they feel confident they can properly teach them in an integrated ( multi-level) 
classroom. The FR and EN teachers are looking into possible other programs that can be used in 
their classroom. To be developed: contextualizing the content for Work-Ready students, 
attaching it to their semiskilled trade.  

Homework for next PDIG: Go through the content and prepare questions for Kelly for next 
session.  



 

Purpose-to-Practice (P2P) Activity: Putting together all the elements that will determine a 
successful initiative. We did not have time to get to this, and it will be carried through to our next 
session. 

2nd  Session: November 10th 2021, half day  

This PDIG morning was less structured than the first and was teacher led. Kelly Ryan joined us for 
the entire morning. 

We started out the morning by doing an icebreaker. The icebreaker represented teachers, and 
how they work within the school. At the end of the activity, it showed the group that by working 
together as a team, and approaching the program with a holistic approach, we can get much 
further than if we were to work individually.  

We then went over "main take-aways" from the first PDIG meeting. Brooke, the project 
coordinator, went over some tools that had been developed since then and got the teacher's 
feedback. 

Within a 45 minute period, teachers were then able to ask questions pertaining to the courses 
that would be implemented in the Work-Ready Program. Most teachers felt confident in their 
fields (English, Math, and French), and did not need much pedagogical support. Where teachers 
needed the most support, and where much of the conversation and developing took place was 
surrounding the "75 hours of Work Preparation". We had narrowed this down to two courses, 
Job Search Tools (SVI-3029-2) and Job Search Challenges (SVI-3034-1), which resulted in a total 
of the 75 hours needed. We looked at the content of these courses and figured out how they 
could be integrated into our scheduling. We proposed the idea of offering a similar option course 
for our AGE students, as we feel these subjects are areas that they need much support in. We 
discussed looking into creating content to have much of it online, so students can work 
individually and at their own pace. We will look into "gamification" and potential community 
partners to help with this. This will be followed up.  

We then all met virtually with Micheline and Julie from Equipe Choc. Teachers were able to to 
ask questions about the courses within the context of a Work Ready program. Many questions 
were answered onsite, and others were to be followed up after Equipe Choc did a little bit of 
research. A main take away from this conversation was that students need to work on "Soft Skills" 
in order to be ready for the work force. This particular group would like more resources on how 
to teach those within their classrooms.  

Lastly, the group decided that instead of having another "in-house" session; constructing the 
program and looking over courses, they would like to go out and see a similar program in action. 
We asked the centre director, and he approved the use of this time.  



Overall it was a teacher-led meeting, with lots of conversations about the new "Work 
Preparation" component and how that will be integrated into the new program/school. 

3rd Session: February 9th  2022, half day  

Due to new additions on our team, Rachel McOuat's replacement, Cory Campbell sat in our our 
third PDIG. Additionally, Victoria Hamilton, Special Education technician, was granted permission 
to sit in our this PDIG from our centre director. In all, we were five participates from HAECC.  

Though we had originally planned to generate content for the Work-Ready program at this PDIG 
release time, the teachers wanted to visit other centres who have similar programs up and 
running. We had planned to visit the THRIVE program at Place Cartier within the Lester B Pearson 
School Board. Due to COVID, this was pushed to a virtual meeting via zoom.  

Our team sat down with;  

Matthew Kennedy, special education consultant 

Stephanie Blanchfield, Thrive Teacher 

Stephanie Heguy, Thrive teacher 

Liz Quesnel, Special Ed Tech  

The LBPSB team presented the THRIVE program to us via power point. This consisted of going 
through staffing, program goals, curriculum=stages and the program structure.  At the end of the 
PowerPoint, they hosted the Q & A period. Our team was able to ask all questions concerning 
their program, the difficulties, the successes, the clientele etc. The zoom meeting lasted about 
1.5 hours.  

Afterwards, the HAECC team stayed and went through their notes. We discussed how the THRIVE 
program's similarities and differences to ours. The team now has a solid understanding on how 
the program will look within our centre. They also have made contacts with other school boards 
and know who to reach out to for additional support and resources.  

Lastly, Brian Seltmann, Provincial SARCA Development Officer, joined us in this PDIG. After 
learning about both our Work-Ready program and THRIVE, he will be organizing a provincial wide 
meeting with all the English school boards who have a similar program within the Sociovocational 
Intergration framework, to try and standardize tools and resources to help build the sustainability 
of the new programs.  We are looking forward to this! 

4th  Session: April 6th 2022, half day  

During this last meeting, the team covered everything Practicum related. The Project 
Development Officer had created many tools and resources to help organize students for 
Practicums. This was the meeting to discuss these things and show the teachers how to use them. 



Teachers were asked to bring their laptops, as most work was done interactively on them through 
a PowerPoint.  

We started the meeting of with a special guest and fellow coworker, Rachel McOuat, introducing 
the teachers to "IXL". This is a personalized learning platform, with comprehensive K-12 
curriculum in Math and English. Rachel came in and walked the teachers through the platform 
and how they can use it for certain Work-Ready students who may need extra support in pre-sec 
materials, or in lower levels of academics. How they can assign the students certain chapters and 
subjects and how they can see the analytics.  

After this, teachers were asked to follow along on the PowerPoint. They looked at the Quebec 
Directory of semi-skilled trades and learned how to maneuver it. They were then introduced to 
the local NFSB Directory. They were walked through it, learning about how it is laid out, what the 
students will be able to chose from, and how it is linked to the Quebec website.  They were then 
introduced to the "EXCEL TEACHER" file, where all the local businesses' information is stored, so 
they know who to contact and who whenever a student is ready for a practicum. They are now 
ready to discuss work possibilities with students, and know where to direct them. 

The team was then introduced to a SharePoint page that was specifically created for students in 
the Work-Ready program. On this page, students have access to resources, such as their logbook 
they need to fill out while on practicum. The teachers took a few minutes to work through this 
page. The teachers do not need to feed or manipulate the page, but they need to know what it 
is on it properly connect students to the page and its resources. On this page, we then looked at 
the Micorsoft Forms created for student's practicums. We went through the questions the 
students will be asked to answer. We went through how the process works, and how they can 
see the answers on their end. The FORM was then shared with all of them, so the entire has team 
to the results and analytics. At this time, the teachers did not feel we needed to edit any of the 
questions. Once the students start filling out the FORM, they are aware they can adapt the 
document to better suit the needs of the student's reality.  

The next step was introducing the teachers to the TEAMS that was created for Work-Ready 
students. On this TEAMS group, students will have access to their " Practicum Hour Tracker", as 
well as a file with their partnership agreement and semi-skilled trade. It is also on this platform 
that the SVI courses and content will be housed. They will be created on many shorter 
PowerPoints, where students can go on and access them. They can then work through them 
individually and at their own pace. It is constructed so the courses do not need to be taught in 
lecture format but look more like other academic courses at the centre. Teachers practiced 
adding folders and files to "student folders". 

The team then discussed the SVI courses, what was being built and how they would work in a 
schedule.  It was agreed upon that even though practicum evaluations and SVI course exams 
need to be graded by the teacher attached to them, following students throughout the practicum 



process in-house, is done by the entire team. Therefore, the entire team walked through all the 
practicum content.  

Very quickly, the team was introduced to the "Work-Ready" folder on our HAECC SharePoint 
page. This is a folder that the entire staff can access all Work-Ready materials. We did not go 
through all the documents, they were given homework to look over them, especially the 
practicum handbook, and give the Project Development Officer their feedback. If there was no 
feedback, at least take the time to look through the folder and familiarize themselves with the 
resources.  

To wrap up the meeting, the team discussed the new concept of "Professional Pods". This 
consists of 4 professional spaces where students can go to complete the SVI courses and prep for 
the workforce (resume, calling, interviews, zoom calls etc.) Each pod will have a desktop, 
headphone, a desk, chair, dividers- everything needed or students to feel like a professional 
approaching business for stage. It gives them the privacy they may need to contact local 
businesses. It was not decided where these pods would be set up.  

 

 


